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The Effect of Exposure to Social Media Police Violence on the Academic Self-efficacy of African 

American Male College Students 

In the United States, African American men have been stereotypically impacted by 

excessive rates of discrimination, poor mental health outcomes, and underachievement (Franklin 

& Boyd-Franklin, 2000). Historically, African Americans as a race, have endured one of the 

nation’s most profound tragedies (Boyd & Franklin, 2000). The recorded emergence of Chattel 

Slavery beginning in the mid-1770s has had an everlasting impact on the social structure of 

American society (Elligan & Utsey, 1999). African American men particularly, have been 

classified as a dysfunctional group of individuals by mainstream society. Unfavorable 

stereotypes have followed African American men as they have remained targets of racial 

profiling (Welch, 2007) and continuously obtain limited access to academic achievement 

(Stoops, 2004). It is of relevance that America gain greater insight into the psychological barriers 

faced by African American men pursuing academic success. The purpose of this study is to 

assess the impact exposure to police violence observed through social media, may have on the 

academic self-efficacy of African American male college students. It is hypothesized, that 

African American male college students exposed to posts of police violence may experience an 

increase in negative beliefs regarding their racial identity. Subsequent increases of exposure and 

negative self-perception may lend to decreases in confidence regarding a student’s ability to 

perform well in academic domains. 

Historical Context 

As documented by Broussard (2011), Chattel Slavery brought growing incidents of race 

riots in the U.S. Race riots were commonly composed of White American mobs displeased by 

the arrival of African Americans into northern communities where slavery was seemingly 

infrequent. Many African American’s expected their migration to be an escape from the barbaric 
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conditions of slavery rampant in the American South. Although African Americans did 

everything with their limited social power to relocate themselves and their families to these 

areas, they quickly understood that they were not the havens of equal opportunity anticipated. 

While trapped among racially fueled riots, African Americans lacked a sense of security as they 

were frequently targeted and brutally attacked. While seeking security from authority figures, it 

was not uncommon for African Americans to lack protection from rioters, who were rarely 

punished for their transgressions. When attempting to resist or fight against oppression and 

injustice, African Americans were often chastised by those in authority who exercised their 

dominance and power over members of their community (Patrick, 2014). Patrick (2014), 

describes how African American men were expected by society to embody powerlessness around 

White men systematically placed in positions of dominance and control. The most glaring 

example of such control exists within the criminal justice system which has not only failed to 

provide African Americans with fairness, but several laws were positioned in favor of a racial 

caste system. 

In 1863, The Emancipation Proclamation legally freed all slaves (Patrick, 2014). 

Although legally freed, repressive strategies continued as some slave-holders, masters, patrols, 

and slave-catchers became extensions of formal law enforcement. Though African Americans 

were conditioned to believe they were legally freed, White America maintained control of their 

freedom. Supported by restrictive Jim Crow laws, White Supremacists incessantly dominated the 

African American community through lynching, mass incarceration, vagrancy laws, criminal 

leasing systems, segregation, and racially fueled attacks (Patrick, 2014).  

Although history documents African Americans as perpetual victims in the U.S., the 

African American community has, in several instances, attempted to combat issues of inequality. 
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As described by Michelle Alexander (2010), the pervasiveness of oppression and brutality 

surrounding individuals of the African American community, prompted citizens to come together 

to eradicate America’s deeply-rooted racial caste system. Frustration impelled African 

Americans to collectively stand for autonomy, self-sufficiency, and nationalism while striving to 

be treated as 100% human in a country built from their tireless and unpaid labor (Alexander, 

2010). An overdue sense of power and racial pride permeated the African American community 

through the development of the Civil Rights and Black Power Movements of the late 1900s. 

While those efforts were monumental for the expansion of academic and economic opportunity, 

their efforts have remained incapable of entirely removing oppression attached to the African 

American community. 

Police Violence and Social Media 

Disturbance remains in the 21st Century, as African American men continue to 

experience racial profiling, brutal attacks, and faulty justice proceedings at an alarming rate. In 

the U.S. Several studies have revealed significant disparities of incarceration and police violence 

toward African American males as they are significantly more likely to be arrested and 

challenged by excessive and, at times, deadly police force (Terrill & Reisig, 2003). According to 

the 2017 Police Violence Report (Mapping Police Violence, 2018), 25% of Americans killed by 

police were of African American descent although African American individuals make up 13% 

of the U.S. population. Of those killed by law enforcement, African Americans were more likely 

to be unarmed and less likely to be a threat when murdered in comparison to all other ethnic 

groups.  

Prominent discrepancies in police violence toward African American men and a 

widespread use of portable video recording has initiated notable social media broadcasting of 
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police misconduct (Desmond, Papachristos, & Kirk, 2016). Social media has functioned as a tool 

for its users to inform others and raise awareness of police violence against citizens (Bejan et al., 

2018). Through this device, racial profiling and discrimination have come into sharp focus as 

African American males—including, but not limited to victims of police murders Freddie Gray, 

Eric Garner, Alton Sterling, Philando Castile, and Mike Brown—continue to be stopped, 

wrongfully accused, and murdered by law enforcement for unsubstantiated crimes in America 

(Choudhury, Jhaver, Sugar, & Weber, 2016). Social media can serve as a means of evoking 

strong and often negative emotions in users exposed to misconduct involving law enforcement 

(Bejan et al.). Research suggests, African American’s tend to experience adverse mental health 

experiences 1-2 months following their exposure to police killings (Bor et al., 2018). A rise in 

social media coverage surrounding police violence has cultivated several instances of social 

activism in the U.S., including, but not limited to the development of the Black Lives Matter 

movement (Rickford, 2015).  

Mental Health Outcomes 

Rates of African American men seeking mental health services remain low although they 

encounter significant psychological barriers resulting from oppression and systematic racism. 

Negative perceptions of psychotherapy held by African American individuals have led many to 

feel uncertain about seeking professional assistance with mental health issues (Sanders 

Thompson, Bazile, & Akbar, 2004). Research reveals that African Americans often terminate 

services prematurely and attend fewer mental health treatment sessions (Sanders Thompson, 

Bazile, & Akbar). An inconsistent use of mental health services has been found to impede 

psychological functioning in African American communities (Mereish et. al., 2017). Factors 

including cultural differences, stigma, financial concerns, mistrust, and a lack of knowledge 
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regarding signs and symptoms of mental illness have contributed to negative perceptions and an 

inconsistent use of psychotherapy in African American communities (Sanders Thompson, 

Bazile, & Akbar). 

Psychological distress may well be the natural product of systematic racism and 

oppression in African American communities. African Americans suffer from various stress-

related illnesses including depression (Elligan & Utsey, 1999), anxiety (Chao, Mallinckrodt, & 

Wei, 2012), lowered self-esteem, lowered levels of happiness and life satisfaction, as well as 

poor academic performance (Elligan & Utsey). Research suggests racial discrimination and 

inequality experienced by African American individuals is associated with internalizing negative 

and racist beliefs towards their own racial group and identity (Brown, 2003). This internalization 

of beliefs may then negatively impact self-efficacy, perceived control, and mental health 

outcomes (Brown). Aversive living conditions have been shown to negatively impact an African 

American man’s perception of himself, the world around him, and others (Tylor, 2014). 

Research has highlighted a link between experiences of discrimination, increases in depressive 

symptomology, and lowered self-esteem among African American men (Mereish et. al., 2017). 

Ethnic Identity Development 

Increases in Ethnic Identity have been shown to act as a buffer against unfavorable 

mental health issues related to one’s experience of racial discrimination (Mossakowski, 2003). 

Ethnic identity is defined as the extent to which an individual identifies as being a member of an 

ethnic group (Phinney, 1990). Jean Phinney’s ethnic identity development model suggests ethnic 

identity exists within three separate stages. In stage one, individuals experience an unexamined 

ethnic identity (i.e., ethnic minority individuals accept the values and attitudes of the majority 

culture and lack interest in exploring their ethnic identity).  In stage two, individuals experience 
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an ethnic identity search/moratorium. Individuals tend to enter stage two following an 

event/situation that prompts the individual to explore their ethnic identity. In stage three, 

individuals experience ethnic identity achievement (i.e., an ethnic minority accepts membership 

into their minority culture). Research suggests, a development of acceptance and positive regard 

for an ethnic identity, as described in stage three, has been shown to guard against declines in 

self-esteem and increases in symptoms of depression (Romero, Edwards, Fryberg, & Orduña, 

2013). The construction of a strong and positive ethnic identity has also been shown promote an 

increased sense of self-efficacy among students in academic environments (Oyserman, Harrison, 

& Bybee, 2001). 

Education  

African American parents have been shown to encourage academic and career 

achievement in their children despite oppressive and economic obstacles (Sue & Sue, 2008). 

However, the academic institution an African American student attends may not always 

stimulate those goals of advancement. Research suggests African American students are 

significantly more likely to receive undesirable punishment in school, lack motivation, and to be 

placed in lower level academic courses when compared to White American peers (Berry, Ellis, & 

Hughes, 2014). African American males are especially at risk as they have been stereotyped as 

underachievers in academic settings. Research suggests African American males tend to de-

identify themselves from and lose interest in academics during their middle and high school aged 

years (Sue & Sue).  

Behavioral punishments in academic settings are another reoccurring issue among 

African American students, as culturally-based behaviors such as an animated, persuasive, and 

confrontational communication style are often judged as inappropriate in academic settings (Sue 
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& Sue, 2008). It is also possible that academic providers may hold prejudice views toward 

African American students, restricting their ability to provide students with quality education. 

Research reveals that African American youth primarily experience racism in academic settings 

(Neville, Heppner, Ji, & Thye, 2004).  

In general, African American students have historically had less access to quality 

education in comparison to White American counterparts. Lack of access to resources have 

actively contributed to traditions of academic strife in disenfranchised communities (Fields, 

2014). Although gaps in educational attainment among African American and White American 

children have become less distinct in recent years, gaps between African American and White 

American college students have continued to grow (Sue & Sue, 2008). For example, in 2015, 

U.S. Census Bureau reported African American adults continue to fall behind White American 

peers in obtaining their bachelor’s degree (22.5 versus 36.2 percent). Statistics also reveal, 

African American male college students have lower enrollment rates in comparison to White 

American students enrolled at Post-secondary institutions (12.4 versus 50.4 percent) (National 

Center for Education and Statistics, 2019). 

College Students 

 African American college students attending predominantly White institutions are often 

susceptible to experiencing an imposter phenomenon. This phenomenon is described by, the 

feeling of incompetence experienced by high achieving individuals (Clance & Imes, 1978). 

Research suggests, exposure to racial discrimination may increase imposter feelings by 

diminishing self-esteem (Harris-Britt, Valrie, Kurtz-Costes, & Rowley, 2007) and self-efficacy 

(Forrest-Bank & Jenson, 2015). In turn, African American students enrolled at predominantly 

white institutions may have an increased awareness of their minority status while facing race-
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related stressors in their environment (Neville, Heppner, Ji, & Thye, 2004). Students 

experiencing a heightened imposter phenomenon tend to hold negative views of themselves, and 

often believe others hold similar perceptions of their academic performance (Leary, Patton, 

Orlando, & Funk, 2000). Feelings of incompetence held by African American students have 

consistently sparked experiences of alienation, isolation, and anxiety regarding their academic 

endeavors (Neville et al., 2004). These feelings often lead African American students to believe 

that they must work harder to achieve similar or greater levels of success to align with White 

American colleagues (Solórzano, Ceja, & Yosso, 2000). 

 Stereotype Threat may also function as a cognitive and emotional barrier to 

academic achievement. As described by, Aronson, Fried, and Good in 2001, Stereotype threat is 

an African Americans’ response to stereotypes alleging inferior intellectual ability among their 

racial group. Stereotype threat has been shown to elicit performance anxiety induced by an 

individual’s fear of conforming to racial inferiority. This threat has been shown to have the 

strongest impact on students who have been exposed to stereotypical notions surrounding 

African American students. To avoid this psychological burden, African American students may 

de-identify and disengage from academics. In his Social Learning Theory, Albert Bandura 

(1977) asserted that individuals learn new behaviors, values, and attitudes through the 

observation of others. This theory may provide evidence as to why stereotype threat has a strong 

impact on African American student who have been exposed to negative perceptions surrounding 

their race. Bandura has recognized the vicarious experiences of others are often unreliable 

sources of evidence for evaluating one’s own abilities. As beliefs based solely on the observation 

of others’ experiences tend to lack stability and are easily altered (Bandura, 1977).  
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African American men may be highly susceptible to experiencing imposter phenomenon 

and stereotype threat, as they are regularly associated with negative portrayals and stereotypes 

related to being an African American male in America (e.g. aggressive, threatening, poor work 

ethic) in predominantly white domains (Carter, 2007). African American men often lack a sense 

of connectedness to the academic community which may perform as a barrier to academic 

achievement and integration into college communities (Garibaldi, 1992). A sense of 

belongingness to the academic community may strengthen academic engagement among African 

American college students (Owens, Lacey, Rawls, & Holbert-Quince, 2010).  

Academic Self-Efficacy 

The acquisition of academic knowledge alone is insufficient in achieving academic 

success. Scholars must also possess the confidence that they can successfully perform the 

academic responsibilities in various contexts (Artino, 2012). Academic self-efficacy is defined 

by a students’ perception of their ability to learn academic concepts and skills (Usher & Pajares, 

2006). Students with low academic self-efficacy tend to hold negative beliefs surrounding their 

ability to perform well in academic courses (Usher & Pajares). Academic self-efficacy has been 

shown to improve goal-setting and goal-commitment, such that individuals with higher academic 

self-efficacy tend to set advanced goals, are more committed to their completion and respond 

more positively to adverse feedback than those with lower academic self-efficacy (Locke, 2002).  

Research Question and Hypotheses 

Thus, the purpose of the current study is to examine the impact exposure to police 

violence shown in the media may have on the academic self-efficacy and perceptions of African 

American male college students. This study will examine whether exposure to social media posts 

of police violence towards African American males negatively impacts their academic self-
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efficacy and attitudes and beliefs held toward their racial identity. Furthermore, this study will 

attempt to evaluate whether exposure to systematic racism and discrimination by law 

enforcement may function as a barrier to academic achievement among African American male 

college students. This study will attempt to assess the following hypotheses in a sample of 

African American male college students: 

1. Exposure to police violence towards African American males shown on social media will 

be negatively associated with academic self-efficacy, but positively associated with unfavorable 

race-related attitudes and beliefs. 

2. Academic self-efficacy will mediate the relationship between exposure to police violence 

and negative race-related attitudes and beliefs. 

Method 

Participants  

Fifty-three participants were aged 18-32 years old (M = 22, SD = 3.65). Participants were 

recruited from social media outlets including, Facebook and Twitter as well as Black Student 

Unions at Universities including, Washburn University and Graceland University. Eight 

participants were first year students, 8 were sophomore students, 6 were junior students, 10 were 

senior students, and 7 were graduate students. One participant reported their class year as being 

inapplicable and was removed from analyses. Thirty-nine participants reported their gender as 

male and 1 participant reported as female. The female participant was removed from analyses. 

Thirty-nine participants reported that they were enrolled in at least one college course and 1 

participant reported they were not. That participant was removed from analyses. Forty-four 

participants reported that they were African American male. Eight participants reported that they 

were not and were removed from analyses. The final N=39 participants. 
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Measures 

Social Media Exposure to Police Violence and Misconduct. Participants’ frequency of 

social media exposure to police violence towards African American men was evaluated using a 

10-item scale (see Appendix A). Participants indicated their frequency of exposure on a 4-point 

Likert scale ranging from 0 (never) to 3 (often). One item (“How often do you see social media 

posts of Police or Law Enforcement having positive interactions with African American men?”) 

was reverse scored. Items used on this scale were created for the current study. Summing across 

all items produced total scores ranging from 0 to 30, with higher scores indicating heightened 

exposure to police violence and misconduct shown on social media. Cronbach’s alpha = .82. 

College Self-Efficacy Inventory. The College Self-Efficacy Inventory (CSEI; Solberg et 

al., 1993, 1998; see Appendix B) is a 20-item scale which includes Course Efficacy, Roommate 

Efficacy, and Social Efficacy subscales assessing an individual's beliefs in their ability to 

successfully complete college-related tasks. Participants indicated the extent to which they have 

confidence in their ability to successfully complete tasks using a 10-point Likert scale ranging 

from 0 (not at all confident) to 9 (extremely confident). Averaging responses across all items 

produced total scale scores and scale scores with a range of 0 to 9, with higher scores indicating 

a greater sense of confidence in one’s ability to perform college-related tasks well. 

The Course Efficacy CSEI subscale has been shown to be positively correlated with 

academic persistence (r = .78), and the Social Efficacy subscale has been shown to be positively 

correlated with social integration (r =.84; Solberg et al., 1993, 1998). Internal consistency 

reliability estimates of the CSEI demonstrated coefficient alphas of .91 for the total CSEI, .86  

for the Course Efficacy subscale, .89 for the Roommate Efficacy subscale, and .79 for the Social 
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Efficacy subscale (Solberg et al.,1998). The total CSEI was used in the present study, 

Cronbach’s alpha = .50. 

Cross Racial Identity Scale. The Cross Racial Identity Scale (CRIS; Vandiver et al, 

2000; see Appendix C) is a 40-item scale constructed to measure African American racial 

identity attitudes and beliefs. Participants indicated the extent to which they agreed or disagreed 

with various racial attitudes and beliefs on a 7-point Likert scale ranging from 1 (strongly 

disagree) to 7 (strongly agree). The CRIS includes 10 filler items and 6 subscales which contain 

5 items each: Pre-Encounter Assimilation (PA), which assesses low race salience and reflects a 

view of the self as American as opposed to African American; Pre-Encounter Miseducation 

(PM), which assesses an acceptance or endorsement of negative stereotypes surrounding African 

Americans; Pre-Encounter Self-Hatred (PSH), which assesses negative thoughts or feelings 

associated with being African American; Immersion-Emersion Anti-White (IEAW), which 

assesses negative views held toward European Americans; Internalization Afrocentric (IA), 

which assesses an acceptance or endorsement of positive views held towards African Americans; 

and Internalization Multiculturalist Inclusive (IMCI), which assesses respect for and an 

engagement with other cultural groups. Averaging responses within each subscale produced 

scores with a range of 1 to 7, with higher scores indicating greater Assimilation, Miseducation, 

Self-Hatred, Anti-White, Afrocentricity, and Multicultural Inclusion.  

Reliability estimates among college students for mean scores on the CRIS subscales have 

ranged from .76 (Internalization Multiculturalist Inclusive; Vandiver et al., 2001) to .89 (Pre-

Encounter Miseducation; (Vandiver, Cross, Fhagen-Smith, & Worrell, 2002). While assessing 

convergent validity, subscales of the CRIS were shown to be correlated with subscales of the 

Multidimensional Inventory of Black Identity (Sellers, Smith, Shelton, Rowley, & Chavous, 
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1998), indicating both measures assess attitudes and beliefs surrounding various degrees of racial 

importance. Specifically, the Assimilation subscales on both measures displayed a moderate 

correlation (r =.41). Nationalist scores on the MIBI were moderately correlated with Anti-White 

(r =.54) and Afrocentricity (r =.59) subscale scores. Research also suggests that the CRIS 

assessment of racial identity attitudes and beliefs were not significantly correlated with measures 

assessing global personality traits and social desirability (Vandiver et al.), indicating scores on 

the CRIS have displayed no significant relationships with socially desirable response patterns 

and personality characteristics. Cronbach’s alpha for PA = .84; for PM = .82; for PSH = .88; for 

IEAW = .95, for IA = .81, and for IMCI = .81. Intercorrelations among the subscales are 

displayed in Table 2. 

Demographic Questionnaire. Respondents were asked to report their age, gender, 

college course enrollment status, class year, and racial identity through an electronically 

administered survey (see Appendix D). 

Procedure 

Participants were recruited through Facebook, Twitter, and fliers (see Appendix E) 

posted on campus and handed to potential respondents. All participants were provided a link to 

the online survey hosted on SurveyMonkey.com. Participants were asked to virtually provide 

informed consent (see Appendix F) prior to beginning the study. Participants were administered 

the CRIS, CSEI, and Social Media Exposure to Police Violence Questionnaire in 

counterbalanced order. The Demographic Questionnaire was administered last. All participants 

in the study received the same battery of assessments. After completing the full battery which 

took approximately 9-13 minutes to complete, participants received a debriefing statement 

(Appendix G), which included contact information for the primary researcher, a brief explanation 
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of the study, thanks for participation, and available campus, local, and national mental health and 

equal rights resources, including both a link to the student/university policy on harassment, 

discrimination, and violence, as well as a link to the reporting form. 

Results  

Descriptive Statistics and Test of Hypothesis 1 

Means and standard deviations on the measures as well as frequencies of highest scores 

on each CRIS subscale are reported in Table 1. To test hypothesis 1, that exposure to police 

violence towards African American males shown on social media will be negatively associated 

with academic self-efficacy, but positively associated with perceptions of unfavorable race-

related attitudes and beliefs, we conducted bivariate correlations among the measures as shown 

in Table 2. Contrary to expectations, exposure to police violence was not associated with 

academic self-efficacy. In a direction opposite to expectations, exposure to police violence had a 

small-to-moderate significant negative correlation with the Pre-Encounter Assimilation subscale 

of the Cross Racial Identity Scale, but no significant relationships with any of the other subscales 

measuring unfavorable racial identity.  

Mediation Analysis Test of Hypothesis 2 

To test hypothesis 2, that academic self-efficacy would mediate the relationship between 

exposure to police violence and unfavorable race-related attitudes and beliefs, a Baron and 

Kenny (1986) mediation analysis was conducted. To assess for mediation, four separate 

hierarchical multiple regressions were conducted (Statistics Solutions, 2013). All continuous 

variables were standardized to Z-scores. The complete regression results are shown in Figure 1.  

First, a regression was conducted to examine whether exposure to police violence scores 

would predict college self-efficacy scores. As shown in Table 3, this regression found that 
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exposure to police violence did not predict college self-efficacy. Second, a regression was 

conducted to examine whether exposure to police violence scores would predict unfavorable 

race-related attitudes and beliefs scores. As shown in Table 4, due to low participant numbers 

and no evidence of the relationship between exposure to police violence and unfavorable race-

related attitudes and beliefs, we tested hypothesis 2 parsimoniously by only predicting 

participants’ Pre-Encounter Assimilation scores—i.e., the only CRIS subscale significantly 

related to exposure to police violence. Consistent with the results of bivariate correlations, this 

regression found that exposure to police violence was negatively predictive to pre-encounter 

assimilation, as participants who reported increased exposure also reported having a high African 

American racial identity.  Third, a regression was conducted to examine whether Pre-Encounter 

Assimilation scores would predict college self-efficacy scores, controlling for exposure to police 

violence scores. This regression found that Pre-Encounter Assimilation scores did not predict 

college self-efficacy scores when controlling for exposure to police violence, as shown in Table 

5. Finally, a fourth regression was conducted to examine whether exposure to police violence 

scores, controlling for Pre-Encounter Assimilation scores, would predict college self-efficacy 

scores. As shown in Table 6, this regression found that exposure to police violence did not 

predict college self-efficacy scores when controlling for Pre-Encounter Assimilation. 

Discussion 

The purpose of the current study was to examine the relationships among exposure to 

police violence towards African American males shown on social media, African American 

males’ race-related attitudes and beliefs, and their academic self-efficacy. Based on past theory 

and research, it was hypothesized that exposure to police violence would be negatively correlated 

with academic self-efficacy and positively correlated with unfavorable race-related attitudes and 
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beliefs. Furthermore, it was hypothesized that academic self-efficacy would mediate the 

relationship between exposure to police violence and unfavorable race-related attitudes and 

beliefs. No support was found for hypothesis 1. In fact, one result was opposite our expectation: 

as exposure to police violence increased, participants’ self-views as Americans in general versus 

as African Americas specifically decreased. This result indicates that participants who reported 

increased exposure to police violence also reported higher African American racial identification 

on one measure. As shown in Table 1, on average, participants reported a high frequency of 

exposure to police violence and misconduct shown on social media (M = 17.6, SD = 5.04). This 

result suggests participants endorsed exposure to discrimination toward African American males 

by law enforcement on social media. The final mediation model can be found in Figure 1. The 

hypothesized mediating effect of academic self-efficacy on the relationship between exposure to 

police violence and unfavorable race-related attitude and beliefs was not supported, suggesting 

that academic self-efficacy was not a factor relevant to the relationship between exposure to 

police violence and Pre-Encounter Assimilation.  

Limitations and Future Directions 

There are limitations to the current study. First, the sample consisted of 38 participants 

who completed the full battery of assessments, which limits the generalizability of the results to 

African American male college students as a population. Next, the African American male 

college student population may have been less vulnerable to the impact of exposure to police 

violence, as their placement into college institutions may highlight a resilience to the influence of 

social media exposure. Additionally, the use of online self-report measures limits the accuracy of 

the data collected. As the study requested participants to provide self-perceived interpretations of 

their social media exposure to police violence, it is possible participants’ perceptions regarding 
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frequency of exposure may be inaccurate. It is also possible—and quite likely—that other 

variables outside of academia and exposure to police violence may have an influence on the 

participants’ race-related attitudes and beliefs. The Cronbach’s alpha for total college self-

efficacy using the CSEI in the present study indicated substantially lower internal consistency 

than in previous studies. This discrepancy suggests items on the CSEI when assessing college 

self-efficacy among African American male college student had less of a relationship with one 

another than seen in previous research and should be further examined in this context. 

Additionally, future research on the relationships among social media exposure to police 

violence among African American males, race-related attitudes and beliefs, and academic self-

efficacy might incorporate an examination of other theoretically relevant factors such as 

interpersonal relationships and other sociocultural experiences. 

Though limited, findings suggest an opening for future research focused on the 

relationship between exposure to police violence and racial identification. African American men 

with strong African American racial identification exposed to police violence against another 

member of their racial group remain at risk of developing mental health issues. Vicarious strain, 

as defined by Agnew (2002), is the strain experienced by an individual who discovers and 

empathizes with harm experienced by others, regardless of direct exposure to the same type of 

harm. Vicarious strain has been shown to increase when individuals see of or hear about the 

aversive experiences of members of their own racial groups as opposed to members outside of 

their racial group. Increased identification with victims of race-related shootings has been shown 

to be positively correlated with greater psychological distress following the incidents (Roberts et 

al., 2017). Future research focused on the impact of exposure to police violence may also find it 

of benefit to examine exposure to police violence outside of social media exposure.  
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Although the present findings failed to support theory-based hypotheses, clinical 

implications may still be derived from the current study and the literature to assist in informing 

the treatment of African American male college students. First, while considering the 

relationship between increased exposure to police violence and heightened racial identification, 

clinicians may find it to be of value, to assess the impact race-related stressors may have on the 

presenting problem of their African American clients. In doing so, it is essential that clinicians 

are willing and able to acknowledge and process race-related events that may set the stage for 

maladaptive cognitions among African American clients, including those that may promote 

alienation from others in their broader (often predominantly White) social contexts. Additionally, 

clinicians may consider how increased racial identification may benefit their African American 

male clients following exposure to police violence. According to Baldwin (1984), strong racial 

identification among African Americans is a necessary component of healthy psychological 

functioning. Strong racial identification may be helpful while collaboratively disputing, refuting, 

and reframing maladaptive cognitions with African American clients in session.  
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Table 1 

Mean Scores on All Measures 

 

Measure Mean  SD Frequency  

College Self-Efficacy 

 

6.21 1.27  

Pre-Encounter Assimilation 

 

2.41 1.37 3 

Encounter Miseducation 

 

3.34 1.38 2 

Pre-Encounter Self-Hatred 

 

1.86 1.16 0 

Immersion-Emersion Anti-

White 

 

2.10 1.55 1 

Internalization Afrocentric 

 

4.10 1.27 1 

Internalization 

Multiculturalist  

Inclusive 

 

5.54 1.139 27 

Exposure to Police 

Violence 

18.74 5.17  

Note. Frequency demonstrates the number of participants who displayed their highest CRIS 

score on the corresponding subscales. Four participants had tied highest subscale scores and were 

removed from this analysis. 
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Table 2 

Bivariate Correlations Among All Measures 

Variables  

 

1 2 3 4 5 6 7 8 

1. Exposure to Police 

Violence 

 

-        

2. College Self-Efficacy 

 

 

.121 -       

3. Pre-Encounter 

Assimilation 

 

-.349* -.127 -      

4. Pre-Encounter 

Miseducation 

 

-.270 -.059 .176 -     

5. Pre-Encounter Self-

Hatred 

 

.098 -.166 .294 .227 -    

6. Immersion-Emersion 

Anti-White 

 

.087 .062 -.199 .418** .030 -   

7. Internalization 

Afrocentric 

 

.293 .031 -.431** .332* -.062 .702** -  

8. Internalization Multi-

Culturalist Inclusive 

.142 .436** -.221 -.221 -.087 -.305 -.005 - 

Note. * p < .05. ** p < .01.
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Table 3 

Mediation Effects of Academic Self-Efficacy on the Relationship between Exposure to Police 

Violence and Unfavorable Race-Related Beliefs: Exposure to Police Violence Predicts College 

Self-Efficacy 

Step and Variable R2 ΔR2 B SE B  

Step 1 .03 .03    

Exposure to Police 

Violence 

  .167 .167 .167 

Note. * p < .05. ** p < .01 
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Table 4 

Mediation Effects of Academic Self-Efficacy on the Relationship between Exposure to Police 

Violence and Unfavorable Race-Related Beliefs: Exposure to Police Violence Predicts 

Unfavorable Race-Related Beliefs 

Step and Variable R2 ΔR2 B SE B  

Step 1 .21** .21**    

Exposure to Police 

Violence 

  -.456** .148 -.456** 

Note. * p < .05. ** p < .01 
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Table 5 

Mediation Effects of Academic Self-Efficacy on the Relationship between Exposure to Police 

Violence and Unfavorable Race-Related Beliefs: Unfavorable Race-Related Beliefs Predicts 

College Self-Efficacy When Controlling for Exposure to Police Violence 

Step and Variable R2 ΔR2 B SE B  

Step 1 .03 .03    

Exposure to Police 

Violence 

  .167 .167 .167 

Step 2 .03 .003    

Pre-Encounter 

Assimilation 

  -.063 .188 -.064 

Note. * p < .05. ** p < .01 
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Table 6 

Mediation Effects of Academic Self-Efficacy on the Relationship between Exposure to Police 

Violence Predicts College Self-Efficacy When Controlling for Pre-Encounter Assimilation 

Step and Variable R2 ΔR2 B SE B  

Step 1 .02 .02    

Pre-Encounter 

Assimilation 

  -.125 .165 -.127 

Step 2 .03 .015    

Exposure to Police 

Violence 

  .137 .191 .137 

Note. * p < .05. ** p < .01 
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Appendix A 

Social Media Exposure to Police Violence Questionnaire  

Instructions: Read each item and indicate the extent to which you are exposed to various 

content described on social media. There are no right or wrong answers. Base your responses on 

your own experience. Please read each question carefully and respond to each one by choosing 

the frequency that best reflects your experience. 0- Never   1- Rarely   2- Sometimes   3- Often 

 

 

1. How often do you see posts on social media of police or law enforcement treating 

African American men unfairly? 

 

2. How often do you see posts on social media of police or law enforcement killing 

African American men in the line of duty? 

 

3. How often do you see social media posts of African American men wrongfully accused 

of a crime? 

 

4. How often do you see social media posts of discrimination towards African American 

men? 

 

5. How often do you see social media posts of Police or Law Enforcement having positive 

interactions with African American men? 

 

6. How often do you see posts on social media of African American men arrested without 

reason? 

 

7. How often do you see posts on social media of African American men being shot by 

police or law enforcement? 

 

8. How often do you repost posts of African American men treated unfairly by police or 

law enforcement? 

 

9. How often do you search for social media posts of police violence shown towards 

African American men by police or law enforcement? 

 

10.  How often do you share posts on social media of police violence shown towards 

African American men? 
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Appendix B 

College Self-Efficacy Inventory (CSEI) 

Instructions: The following 20 items concern your confidence in various aspects of college. 

Using the scale below, please indicate how confident you are as a college student that you could 

successfully complete the following tasks. If you are extremely confident, mark a 10. If you are 

not at all confident, mark a 1. If you are more or less confident, find the number between 10 and 

1 that best describes you. 

 

1          2          3          4          5          6          7          8          9          10 

 Not at all                          Extremely 

 Confident                Confident 

 

 

1. Making new friends at college 

2. Dividing chores with others you live with 

3. Talking to university staff 

4. Managing time effectively 

5. Asking a question in class 

6. Participating in class discussion 

7. Getting a date when you want one 

8. Researching a term paper 

9. Doing well on your exams 

10. Joining a student organization 

11. Talking to your professors 

12. Joining an intramural sports team 

13. Asking a professor a question 

14. Taking good class notes 

15. Getting along with others you live with 

16. Dividing space in a residence 
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17. Understanding your textbooks 

18. Keeping up to date with your schoolwork 

19. Writing course papers 

20. Socializing with others you live with 
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Appendix C 

Cross Racial Identity Scale 

 

Instructions: Read each item and indicate to what degree it reflects your own thoughts and 

feelings.  There are no right or wrong answers. Base your responses on your opinion at the 

present time. 

 

For each item, indicate whether you strongly disagree (1), disagree (2), somewhat disagree (3), 

neither agree nor disagree (4), somewhat agree (5), agree (6), or strongly agree (7):  

 

 

1. America is good for me.  

  

2. I think of myself primarily as an American, and seldom as a member of a racial group.   

 

3. Too many Blacks “glamorize” the drug trade and fail to see opportunities that don’t 

involve crime.   

 

4. I go through periods when I am down on myself because I am Black.   

 

5. As a multiculturalist, I am connected to many groups (Hispanics, Asian-Americans, 

Whites, Jews, gays & lesbians, etc.).   

 

6. I have a strong feeling of hatred and disdain for all White people.   

 

7. I see and think about things from an Afrocentric perspective.   

 

8. When I walk into a room, I always take note of the racial make-up of the people around 

me.   

 

9. I am not so much a member of a racial group, as I am an American.   

 

10.  I sometimes struggle with negative feelings about being Black.  

 

11. My relationship with God plays an important role in my life.  

 

12. Blacks place more emphasis on having a good time than on hard work.   

 

13. I believe that only those Black people who accept an Afrocentric perspective can truly 

solve the race problem in America.  

 

14. I hate the White community and all that it represents.   
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15. When I have a chance to make a new friend, issues of race and ethnicity seldom play a 

role in who that person might be. 

 

16. I believe it is important to have both a Black identity and a multicultural perspective, 

which is inclusive of everyone (e.g., Asians, Latinos, gays & lesbians, Jews, Whites, 

etc.). 

 

17. When I look in the mirror at my Black image, sometimes I do not feel good about what I 

see. 

 

18. If I had to put a label on my identity, it would be “American,” and not African American. 

 

19. When I read the newspaper or a magazine, I always look for articles and stories that deal 

with race and ethnic issues. 

 

20. Many African Americans are too lazy to see opportunities that are right in front of them. 

 

21. As far as I am concerned, affirmative action will be needed for a long time. 

 

22. Black people cannot truly be free until our daily lives are guided by Afrocentric values 

and principles. 

 

23. White people should be destroyed. 

 

24. I embrace my own Black identity, but I also respect and celebrate the   cultural identities 

of other groups (e.g., Native Americans, Whites, Latinos, Jews, Asian Americans, gays & 

lesbians, etc.). 

 

25. Privately, I sometimes have negative feelings about being Black. 

 

26. If I had to put myself into categories, first I would say I am an American, and second I 

am a member of a racial group. 

 

27. My feelings and thoughts about God are very important to me. 

 

28. African Americans are too quick to turn to crime to solve their problems. 

 

29. When I have a chance to decorate a room, I tend to select pictures, posters, or works of 

art that express strong racial-cultural themes. 

 

30. I hate White people. 

 

31. I respect the ideas that other Black people hold, but I believe that the   best way to solve 

our problems is to think Afrocentrically. 
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32. When I vote in an election, the first thing I think about is the candidate’s record on racial 

and cultural issues. 

 

33. I believe it is important to have both a Black identity and a multicultural perspective, 

because this connects me to other groups (Hispanics, Asian-Americans, Whites, Jews, 

gays & lesbians, etc.). 

 

34. I have developed an identity that stresses my experiences as an American more than my 

experiences as a member of a racial group. 

 

35. During a typical week in my life, I think about racial and cultural issues many, many 

times. 

 

36. Blacks place too much importance on racial protest and not enough on hard work and 

education. 

 

37. Black people will never be free until we embrace an Afrocentric perspective. 

 

38. My negative feelings toward White people are very intense. 

 

39. I sometimes have negative feelings about being Black. 

 

40. As a multiculturalist, it is important for me to be connected with individuals from all 

cultural backgrounds (Latinos, gays & lesbians, Jews, Native Americans, Asian-

Americans, etc.).  
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Appendix D 

Demographic Questionnaire 

Instructions: Please answer these questions to describe yourself. 

 

1. How old are you? _____ 

2. What gender do you identify with? 

____ Male 

____ Female 

3. What race do you identify with? ______ 

4. Are you currently enrolled in at least one college course? 

_____ Yes 

_____ No 

5. What is your class year? 

_____ First year 

_____ Sophomore 

_____ Junior 

_____ Senior 

_____ Graduate student 
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Appendix E 

Recruitment Flyer 

Seeking Volunteers for a Research Study!  

 

The purpose of this research study is to examine the relationship between 

Exposure to Police Violence and Academic Self-Efficacy. 
 

To Participate in this research, you must: 

 Be a currently enrolled college student 

 Self-identify as being African American 
 

Participation in this study involves: 

 The completion of a survey! 
 

To find out more information about this study, please contact Simone 

Jones at: 
 

 Phone: (816) 885-6067 

 Email: simone.jones@washburn.edu 
 

 

Study Title: Exposure to Police Violence and Academic Self-Efficacy 

 

 

Research Study: 
Police Violence and 

Self-Efficacy 
 
Please go to link: 

Surveymonkey.com 

Research Study: 
Police Violence and 

Self-Efficacy 
 
Please go to link: 

Surveymonkey.com 

Research Study: 
Police Violence and 

Self-Efficacy 
 
Please go to link: 

Surveymonkey.com 

Research Study: 
Police Violence and 

Self-Efficacy 
 
Please go to link: 

Surveymonkey.com 

Research Study: 
Police Violence and 

Self-Efficacy 
 
Please go to link: 

Surveymonkey.com 

Research Study: 
Police Violence and 

Self-Efficacy 
 
Please go to link: 

Surveymonkey.com 

Research Study: 
Police Violence and 

Self-Efficacy 
 
Please go to link: 

Surveymonkey.com 
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Appendix F 

Informed Consent 

The Department of Psychology supports the practice of protection for human subjects 

participating in research. The following information is provided so that you can decide whether 

you wish to participate in the present study. You should be aware that even if you agree to 

participate you are free to withdraw at any time, without penalty. All participants must be at least 

18 years of age to participate in this study.  

 

This study is concerned with how exposure to police violence may impact academic self-

efficacy. You will be asked to provide some demographic information, including information 

about your race and current student status. You will also be asked questions about your attitudes 

toward and perceptions of race-related statements and situations. This study will also ask you to 

reflect on how often you have been exposed to police violence shown on social media. 

 

You do not have to answer every question. If you find one too personal or regarding something 

you are not open to sharing, you can skip it.  

 

Your participation is solicited, but strictly voluntary. Do not hesitate to ask any questions about 

the study. Be assured that your name or other identifying information will not be associated with 

the research findings in any way, and that your responses are completely confidential. Your 

participation in this study is sincerely appreciated. 

 

At the completion of the study, you will be provided with a list of community resources that 

could be help if you are experiencing various types of thoughts and struggles and to answer any 

questions you have about this experience. 

 

 

Sincerely,  

Simone Jones 

 

Lead Investigator:  

Simone Jones 

simone.jones@washburn.edu 

 

 

 

 

 

By clicking the "Next" button at the bottom of this page you are acknowledging that you have 

read the above informed consent and are agreeing to participate in the study. 

 

 

  



EXPOSURE TO POLICE VIOLENCE AND ACADEMIC SELF-EFFICACY   45 

 

Appendix G 

Debriefing Statement 

 

Thanks for participating! 

By participating in the current study, you have allowed researchers to gain more insight into the ways in 

which exposure to police violence as well as one’s race-related perceptions may have an impact on the self-

efficacy of college students. Often, social media is used as a platform to shed light on and bring awareness 

to police violence and misconduct displayed towards African American men. In the current study we expect 

to find a relationship between this exposure to police violence and one’s experience of self-efficacy. This 

insight will be used to help clinicians better serve African American clients within psychological domains. 

The information collected in this study will remain confidential and anonymous, as there will be no way of 

identifying your responses in the data archive. I am not interested in any one individual’s responses; I want 

to look at the general trends that emerge when the data are aggregated together. 

I ask that you do not discuss the nature of the study with others who may later participate in it, as this could 

affect the validity of research conclusions.  

Below I have listed available Washburn University, local, and national mental health and equal rights 

resources, including both a link to the Washburn student Conduct Code, which contains policy on 

harassment, discrimination, and violence, as well as a link to the corresponding reporting form. 

While the questions presented in this survey were not intended to cause distress, it is possible that some of 

the topics may bring up distressing thoughts or feelings. If you have any such feelings, please see the 

following resources: 

Washburn University Resources: 

 Counseling Services and Campus Advocate: Kuehne Hall 200, 785-670-3100 

 Psychological Services Clinic: Henderson 111, 785-670-1750 

 Office of Diversity and Inclusion: Morgan Hall 105, 785-670-1622 

 Student Health Services: Morgan Hall 140, 785-670-1470 

 Student Conduct Code: http://www.washburn.edu/current-

students/services/files/Student_Conduct_Code.pdf 

 Complaint Form to report discrimination, harassment, sexual violence, or retaliation: 

https://www2-prod.washburn.edu/services/eeo/complaint/index.php 

 Equal Opportunity Director/Title IX Coordinator: Morgan Hall 200K, 785-670-1509, 

eodirector@washburn.edu 

 Campus Police: Morgan Hall 156, 785-670-1153 

 

Community Resources: 

 Stormont-Vail Behavioral Health Services: 785-270-4600 

 Valeo Behavioral Health Care: 785-234-3300 (24 hours) 

 Topeka Police Department: 911 (emergency), 785-368-9551 (Non-Emergency) 

 Kansas Human Rights Commission: http://www.khrc.net/ 

 

National Resources: 

 National Suicide Prevention Lifeline: 1-800-273-8255 (24 hours) 

http://www.washburn.edu/current-students/services/files/Student_Conduct_Code.pdf
http://www.washburn.edu/current-students/services/files/Student_Conduct_Code.pdf
https://www2-prod.washburn.edu/services/eeo/complaint/index.php
mailto:eodirector@washburn.edu
http://www.khrc.net/
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 Crisis Text Line: Text “HOME” to 741741 (24 hours) 

 Veterans Crisis Line: 1-800-273-8255 

 

If you have any questions, comments, or concerns, please feel free to contact the researcher, Simone Jones 

(simone.jones@washburn.edu) or the faculty supervisor, Jericho Hockett (jericho.hockett@washburn.edu, 

785-670-1964). 

Thank you again for your time and participation. 

 

 

 

 

mailto:simone.jones@washburn.edu
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