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Abstract 

 

Bullying is often discussed on TV shows, movies, social media, and the news.  It is also 

something that has become an overwhelming issue in the school systems.  It is enough of an 

issue that school systems have implemented prevention techniques to help curb bullying 

problems.  The purpose of this project was to better be able to gain information about elementary 

and middle school bullying at unified school districts in a midwestern State.  The project 

involved two parts. The first part was completed by emailing 352 anonymous surveys to all the 

superintendents in the Midwestern State.  A total of 68 surveys were returned, filled out by either 

the school superintendent or the principal whom the superintendent delegated to complete the 

survey.  The second part was completed by conducting interviews and doing tours of the 

elementary and middle schools.  This was done by randomly selecting schools from each school 

classification, which resulted in visiting a total of four schools.  The information gathered from 

this research allowed for more knowledge to be gained about bullying that happens in the 

schools, the programs currently being used against it, and the policies schools use to help prevent 

it. 

 

 

 

 

Keywords: bullying, school bullying, elementary bullying, middle school bullying, 

bullying policies. 
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Introduction 

Over the years, the way bullying has been perceived has changed.  This is in part due to 

the introduction and expansion of new forms of communication such as social media.  School 

officials, including superintendents and principals, have changed how they handle bullying due 

to the new focus on this issue. Schools are now also facing forms of bullying that extend past the 

walls of the school.  With social media, students may now begin being bullied during school 

hours, then continue to be bullied when they get home.  This extended amount of bullying has 

taken a toll on victims, which in some cases causes long--lasting emotional effects, including; 

self-esteem issues, depression, mental and physical health problems, and suicide. 

Research has shown there is a high probability that at some point during a child’s school 

career the child will be bullied.  The increasing trend in bullying has been noticed by social 

professionals and law enforcement agencies.  This has triggered research to find ways to better 

help those being victimized.  Individual school districts are developing specific programs to 

focus on the bullying they encounter.  It has even triggered the development of legislation at 

state level to help victims of bullying, and some states are developing laws to address 

cyberbullying as well.  

 The current research was completed in an effort to determine whether bullying is an issue 

in schools in midwestern states.  This research is important in order to help determine the extent 

of bullying, to find out what the principals and superintendents who are in charge of these 

schools think about bullying, and to find a solution to bullying.  If school officials such as 

superintendents and principals believe their school has bullying issues, then their district is more 

likely to enact specialized bullying policies. If school officials feel like bullying is not an issue, 
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then policy is less likely to be enforced. The research also focuses on the types of bullying and 

the victims in midwestern state schools.  

Literature Review 

Bullying is a form of aggression that occurs when a powerful individual perpetrates an 

act on someone less powerful; the act is usually done in front of peers (Jordan & Austin, 2012; 

Ross, 1996).  Victimization manifests in a variety of ways and can occur at various locations and 

times of day.  Bullying is not a new issue, but it has been garnering more attention from school 

administrators and lawmakers over the past 40 years (Jordan & Austin, 2012).  According to 

Dake, Price, and Telljohann (2003), this increased attention is a result of media coverage of 

situations in which bullying was a precipitating factor in homicide and suicide cases. 

The following literature review will first provide a thorough explanation of bullying.  

This will include the definition, types, and prevalence of, as well as reactions to, bullying by 

those who experience and perpetrate the bullying.  This will be followed by information on the 

laws that define and address bullying in, Kansas, the midwestern state in which the current study 

was conducted.  Finally, the ways schools have addressed bullying will be discussed. 

Definition of Bullying 

There are multiple ways bullying is perceived.  The most commonly used perceptions of 

bullying have come from Olweus, a pioneer in bullying research.  Olweus (1978) defines 

bullying as an aggressive action toward a person who is exposed repeatedly and over time to 

negative actions and has a difficulty defending oneself.  This definition has three components: 

(a) the behavior is aggressive and unwanted, (b) the behavior involves a pattern, and (c) the 

behavior involves power and strength.  This definition requires for an individual to be victimized 
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over a period of time by attempted or actual inflicted injury and permits students to be both a 

bully and a victim (Olweus, 1978).   

The U.S. Department of Health and Human Services (HHS;) (2000) defines bullying as 

unwanted and aggressive behavior involving a power imbalance between school-age children.  A 

power imbalance can exist when children use physical strength, embarrassing information, and-

/or popularity to cause harm to others.  This imbalance can change with time and is situational, 

even if the people involved do not change.  This behavior is repeated, or has the potential to be 

repeated, over time.   

Another definition comes from Aluede, Adeleke, Omoike, and Afen-Akpaida (2008): 

Bullying is not just isolated behavior . . . it is part of a more generally antisocial and rule-

breaking (conduct-disordered) behavior pattern (particularly boys) who bully others … engage in 

other antisocial/delinquent behaviors such as vandalism, shop-lifting, truancy, and frequent drug 

use; and these may continue into young adulthood. (p. 157) 

 

Bullying is able to change with time and situation, which allows there to be several types. 

Types of Bullying 

According to the HHS (2000), bullying includes making threats, spreading rumors, 

attacking someone physically or verbally, and relational, or social aggression.  Physical bullying 

can include hitting, pushing, kicking, punching, biting, pinching, restraining, depantsing, 

destroying property, and stealing.  Verbal bullying can include name-calling, abusive language, 

humiliation, mockery, and picking on someone with less power.   

Bullying through relational aggression occurs when an individual is deliberately excluded 

by an individual or group of individuals (Jordan & Austin, 2012; Woods & Wolke, 2003). 

Another form of bullying is using social aggression, which includes-gossiping, social exclusion, 

writing notes or talking about someone else, and stealing friends or romantic partners (Jordan & 

Austin, 2012; Woods & Wolke, 2003).  
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Cyberbullying is the newest form of bullying.  It is aggression through the use of 

electronic devices and includes insults, mocking, threats, intimidation, and spreading rumors 

(Crick, Grotpeter, & Bigbee, 2002; Jordan & Austin, 2012).  Cyberbullying is a type of 

aggression that has seen an increase (Jordan & Austin, 2012).  This type of bullying cannot be 

escaped at the end of the school day because of the Internet, social media, and cell phones (Crick 

et al., 2002; Jordan & Austin, 2012). 

Owing to the many types of bullying, attacks on students can happen at any time or place. 

The HHS (2000) found that bullying can occur during or after school hours.  However, 

most school bullying has been reported in the school building, and a significant percentage also 

happens on the playground or while traveling on a school bus.  Most bullying takes place where 

teachers and staff are unable to enforce discipline or where they are normally not around to do 

so, such as; in restrooms and hallways. 

Victims 

According to Olweus (1973, 1978), there are two types of victims: the passive victim, 

and the provocative victim.  Perry, Kusel, and Perry (1988) identified victims in a similar manner 

but used different terms, such as a high-aggressive victim and a low-aggressive victim.  Passive 

victims are anxious; and insecure, and appear to do nothing to provoke the attacks or to defend 

themselves (Batsche & Knoff, 1994).  Passive victims are also usually lonely, abandoned at 

school, and often without friends.  Olweus (1973, 1978) found that passive victims are not 

aggressive and do not tease.  If a passive victim is a boy, there is likely to be physically weaker 

than same--age peers.  Provocative victims, on the other hand, are hot-tempered, restless, 

anxious, and ones who attempt to retaliate.  Boulton and Underwood (1992) found that most 

victims believe they are picked on for being smaller, weaker, or for no reason at all, and few 
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victims believe that they have provoked the bully.  Boulton and Underwood were able to obtain 

these findings by researching six classes of 8- to 9-year-olds and 11- to 12-year-old children who 

attended middle school, and then use Olweus’s self-report bullying inventory to determine the 

relevant statistics. 

Jordan and Austin (2012) suggest a number of types of bullying victims.  The first type is 

the passive victim, which can include children and adolescents.  They usually are passive and 

submissive to the bullies because they are anxious about what could happen to them.  The second 

type is a bully victim but who can also be identified as a reactive bully or a provocative victim.  

This is someone who is currently a bully but has been bullied at some point in life.   

There are many consequences to being a bullying victim.  These include decreased 

academic achievement, self-esteem issues, depression, anxiety, mental and physical health 

issues, trouble sleeping, feeling tense, being tired, having a poor appetite, and experiencing 

stomach problems; Also, victims often do not feel safe at school (Campbell & Morrison, 2007; 

Jordan & Austin, 2012; Nansel- et al., 2001).  In a study of eighth graders in the United States 

conducted in 1992 at the University of Michigan; it was found that 7% of the students missed 

school at least one day per month due to bullying (Foltz-Gray, 1996).  These consequences were 

the result of the actions of bullies.  

Olweus' (1978) discusses data from empirical research, which is the result of observation 

and actual experience.  Empirical data are non-experimental data that have been collected with 

the aid of tests and other techniques without arranging special conditions for one or more 

subgroups of subjects (Olweus, 1978, p.22).  The study involved 1,000 boys from 12 to 16 years 

of age who reported their experiences of being bullied and of being “whipping boys.” According 

to Olweus (1978), “A pronounced whipping boy is a boy who for a fairly long time has been and 
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is still exposed to aggression from others that often pick fights, play rough with them, tease 

them, and or ridicule them” (p.34).  Olweus collected data from school-children, teachers, and 

parents to determine the factors and characteristics of the students.  Olweus found physical 

characteristics to be related to victimization.  Students who are victimized are often smaller and 

weaker than those who are not.  Olweus’s research led to a moderately new outlook on the 

bullying problem and a plan of action to fix it.  It was shown that physical disabilities (e.g., 

problems with sight, hearing, or speech), obesity, personal hygiene, facial expression, posture, 

and dress were unrelated to victimization.  While Olweus found that physical size plays a part in 

bullying, other researchers have shown that it may not be a key factor (Lowenstein, 1978). 

Lowenstein (1978) found that the victims who were being targeted were less attractive, 

had more odd mannerisms, and had more physical disabilities than non-targeted students.  He 

completed this study with 32 children who reported that they were being bullied.  He examined 

the victims and compared them to a control group.  In this study, no significant differences were 

discovered when it came to the physical size of victims and non-victimized students 

(Lowenstein, 1978).  This researcher found physical traits to be a contributing factor to bullying, 

while other researchers are discovering that mannerisms can also affect who is and is not being 

bullied.  Victims with these traits may begin to look for outlets to avoid bullying, such as 

skipping school.  

The National Education Association (“Nation’s Educators,” 2012) has estimated that 

roughly 160,000 children in the United States miss school every day because they have been 

bullied and are afraid that they will be bullied again.  When skipping school does not work, 

according to Osanloo (2012, p. 1), one out of every 10 students will either choose to drop out of 

school or request a change in school due to bullying.  
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Researchers at the University of Bristol in the United Kingdom conducted a study in 

which roughly 5,000 children participated (Dallas, 2013).  The researchers first determined 

whether the children were ever bullied between the ages of 7 and 10.  Then during their study 

they observed the children between the ages of 16 and 17 and asked them if they engaged in any 

self-harming behavior. The researchers found that children who were bullied at the elementary 

level were five times as likely to conduct self-harming behavior as opposed to teenager who had 

not been bullied at the elementary level. A statistical report says that victims of bullies are two 

out of nine times more likely to consider suicide than someone who is not a victim of bullying 

(“Bullying Statistics,” 2015). 

Bullies 

According to Jordan and Austin (2012), bullies are adolescents who have some type of 

aggressive behavior patterns.  The authors conducted a review of the literature that focused on 

bullying laws at the state and federal levels, looking at the short-term and long-term effects, in 

order to provide an overview of the five different types of bullying (a) physical and verbal, (b) 

threatened or forced to act, (c) excluded or gossiping, (d) property taken or damaged, and (e) 

cyberbullying.  Bullies often get into fights and have a strong need for power and dominance 

(Olweus, 1993).  According to research, it has been shown that people who bully are also people 

who like to inflict pain on other people, they usually have less empathy, and are usually 

physically bigger and stronger than the people they are going after (Batsche & Knoff, 1994; 

Jordan & Austin, 2012).  Physical bullying appears to occur more often for male students than 

for female students; it is shown to decrease with age (Crick; et al., 2002; Jordan & Austin, 2012).  

Bullies tend to shop for their victims (Fried & Fried, 1996; Jordan & Austin, 2012).  
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In terms of identifying students who may become bullies, it is important to also look at 

the parents’ child-rearing styles. Early socialization of children is very likely to play a role in 

bullying behavior.  Research has shown that parental level of education, socioeconomic status, 

and family composition (intact, divorced, and remarried) were significantly associated with 

either bullying or victimization (Dake; et al., 2003; Sourander, Helstela, Helenius, & Piha, 2000).  

Dake et al. (2003) determined that students who identified as bullies were 1.65 times 

more likely to come from a home with an authoritarian style of child rearing as opposed to a 

participatory style.  The authors interviewed 2,377 children who were ages 6 and 8 in both 

England and Germany. During the interview, the researchers used a list of questions that 

evaluated types of bullying, socioeconomic status, and ethnicity.  The research indicated that 

children of lower socioeconomic status were more likely to become involved in bullying than are 

children in families with a higher socioeconomic status see also Wolke, Woods, Stanford, & 

Schultz, 2001.  Both the bully and the victim may experience adverse effects of their actions 

(HHS, 2000).  Individuals who commit acts of bullying may experience increased feelings of 

sadness; and loneliness, changes in sleep and eating patterns, loss of interest in activities they 

used to enjoy, and health complaints (HHS, 2000).  A bully can come from many backgrounds 

and can take many shapes.  

Gender 

In order to fully understand bullying, it is important to explore the influence of gender to 

see if it makes a difference when it comes to the bully, the type of bullying behaviors, and the 

victim.  

Bullying through relational aggression occurs when an individual is deliberately excluded 

by an individual or group of individuals. This type of behavior is most likely to manifest itself in 



School Bullying and the Policies 12 
 

groups of girls in middle or high school (Jordan & Austin, 2012; Woods & Wolke, 2003).  

Physical bullying and verbal bullying occur with the same frequency in both genders (Bauman & 

Del Rio, 2006; Jordan & Austin, 2012). 

Physical aggression occurs more frequently among boys who bully than among girls. 

However, girls are the ones who often use teasing, rumor-spreading, exclusion, and social 

isolation, which is referred to as indirect bullying. Researchers have speculated that girls value 

their social relationships more than boys do, which is why they use indirect bullying in order to 

disrupt or destroy a social relationship (e.g., Sampson, 2002). According to Sampson (2002), 

girls are more likely to bully only other girls, while boys tend to bully both genders. 

Studies show that boys are more likely than girls to do the bullying (Sampson, 2002). 

However, studies also have found that boys are more often victimized during their elementary 

years. The rate at which boys are primary bullies declines around the age of 15, and for girls it 

begins to decline around the age of 14 (Sampson, 2002). However, this doesn’t mean bullying 

will end in elementary school because middle school and high school seem to provide 

opportunities for bullies to continue, although at a lower rate (Sampson, 2002). 

Prevalence of Bullying 

As previously mentioned, bullying is not a new issue for schools.  Bullying was not 

recognized as an issue until the 1970s (Dake; et al., 2003; Jordan & Austin, 2012; Olweus, 

1978).  The National School Safety Center (Greenbaum, 1988) has suggested that bullying in 

U.S. schools is underrated and an enduring problem.  In a 2001 study, Nansel et al. reported that 

15,686 students from both public and private schools in grades 10 self-reported involvement in 

bullying or being bullied.  The nationally representative sample measured the prevalence of 

bullying behaviors among the youth in the United States. Nearly 30% of the students surveyed 
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reported being involved in bullying in the current school term, either as a perpetrator or a victim. 

The researchers concluded that there is a high prevalence of bullying among youth in the United 

States. 

A more recent study that was conducted with the revised Olweus Bully/Victim 

Questionnaire measured physical, verbal, and relational forms of bullying (Wang, Iannoti, & 

Nansel, 2009).  The findings were obtained from school-age youth in grades 6 through 10.  The 

researchers used the same format as the Olweus Bully/Victim questionnaire but added four 

categories: bully, victim, bully-victim, and not involved.  The researchers found that prevalence 

rates for the past “two months varied by the type of bullying: 20.8 percent of students surveyed 

were involved in physical bullying, 53.6 percent in verbal bullying, 51.4 percent in relational 

bullying, and 13.6 percent in cyber bullying” (Wang, et al., 2009, p. 368).  

Bullying is a widespread and neglected problem in the school system.  The Institute of 

Education of Sciences has developed implications for victims and perpetrators of bullying.  A 

study conducted in 2011 by Roberts, Kemp, Rathbun, Morgan, and Snyder (2013) discovered 

that 28% of students ages 8-12 reported being bullied during school, and 18% of them reported 

that they were made fun of, called names, or insulted.  According to the Institute of Education of 

Sciences, a higher percentage of students in 6th grade than students in other grades reported being 

bullied at school during the school year (Roberts, et al., 2013). 

The prevalence of victimization is at the highest level in elementary school, whereas 

there is a steadily decline through middle school.  The prevalence of victimization among 

elementary school students is reported to be about 19% (Dake, et al., 2003; Pellegrini, Bartini, & 

Brooks, 2001; Pellegrini & Long, 2002).  A study conducted by Dake, et al (2003) concluded 

that children in middle school are bullied either sometimes or more frequently around 9% - 11% 
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percent of the time. The prevalence of victimization among children in middle school is not as 

low as the prevalence of bullying, (Dake, et al., 2003).  Bullying happens in many places, in 

many forms, and can be very public.  The conduct described as bullying can elicit several 

different reactions. 

Peer Reactions to Bullying 

Jordan and Austin (2012) discussed reactions to bullying, pointing out three types of 

bystanders.  Bystanders or witnesses may feel either fearful or powerless to act.  Many are 

tempted to participate in the bullying in hopes of not being bullied themselves.  Quite often, 

these bystanders feel guilty for not being able to do anything about what they are witnessing.  

Jordan and Austin (2012) first presented the ambivalent bystander.  This individual is 

more willing to work with an adult in order to help the victim.  The second type is a victim 

bystander, is an individual who is too afraid to stand up to bullying, and therefore may choose to 

become a participant to prevent being the next target (Olweus, 1993).  The third type is the 

bullying bystander; this is someone who sets up the victim to be bullied and sticks around to 

watch.  Some bullies will do this due to a fear of being caught.  

According to a review of the literature on bullying in U.S. schools (Jordan & Austin, 

2012), if the schools believe that bullying in their school system is based on race, gender, 

ethnicity, nationality, sexual orientation, and-/or disability and it is creating a hostile 

environment, then the schools may have a responsibility to act with civil rights in mind.  

“Specifically, 2 percent of White students reported being called a hate-related word with regard 

to their race, compared with 7 percent each of Black, Asian, and Hispanic students, and 8 percent 

of students of other races” (Roberts, et al., 2013, p. 44).  In some cases, the bully required more 
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than simple punishment-oriented action by school officials or parents.  Looking at the actions of 

the bullies, it is time to see what the law has to say about bullying. 

The Response of Schools 

As a result of growing concern, a number of schools have chosen to implement anti-

bullying programs in order to prevent and reduce the incidence and reoccurrence of bullying in 

schools (Ayers, Alex-Wagaman, Geiger, Bermudez-Parsai, & Hedberg, 2012; Bauman, Rigby, & 

Hoppa, 2008; Jensen & Dieterich 2007; Monks, et al., 2009; Olweus & Limber, 2010).  Most of 

these programs have the same objective: to prevent bullying.  A school must establish a set of 

disciplinary standards in order to address the bullying behaviors (Ayers, et al., 2012; Cowie & 

Hutson, 2005; Howe, Haymes, & Tenor, 2006).  Schools can subscribe to two different 

approaches when it comes to bullying. The first is a problem--solving approach that focuses on 

peer mediation and counseling instead of on blame or punishment. The second approach is to 

focus on the rules and sanctions, and the officials focus on zero-tolerance when it comes to the 

punishment (Ayers, et al., 2012).  While schools have made the efforts to implement procedures 

against bullying, more research is needed in this field.   

Bullying-Related Laws 

 It has been shown that bullying prevention and intervention programs have been effective 

with bullies who display antisocial, violent, or aggressive behavior (Jordan & Austin, 2012).  

Courts in the United States appear to be more open to hearing arguments from victims of chronic 

bullying (Sampson, 2002).  Many states have either created or have begun to create different 

types of laws that address bullying; however, some states, including some midwestern states, 

have yet to add cyberbullying to their laws.  Schools have also started doing things within their 

system in order to address bullying. According to Jordan and Austin (2012), school personnel are 
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now being held responsible when it comes to protecting students in their care and could be held 

liable for failing to stop bullying when they have witnessed or heard about it happening.  In 

2002, the U.S. Secret Service released a report that stated that a significant role in many school 

shootings was caused by bullying and some sort of efforts should be initiated to eliminate it 

(National Conference of State Legislatures, 2008). 

The Kansas State Board of Education “believes in providing physically safe and 

emotionally secure environments for all Kansas students and school staff.  The Kansas State 

board recognizes that bullying is a serious issue affecting Kansas schools by creating a negative 

effect on the social environment of schools and a climate of fear among students, as well as 

inhibiting students’ ability to learn and leading to other anti-social behavior” (“Bullying 

Prevention,” 2015).  The Kansas State Board of Education required as of January 8, 2008, that all 

public schools must have some sort of bullying policy in place either by adapting a bullying 

policy from the Kansas State Board of Education or by creating their own policy.  The Kansas 

Anti-Bullying, Cyberbullying, and Character Development Legislation (2015) stated the 

following: 

In the 2008 Legislature amended the anti-bullying statue and it was effective July 1, 

2008, which requires school districts to: 1) adopt and implement a plan to address 

cyberbullying, and 2) adopt policies prohibiting bullying on school property, in school 

vehicles, or at school-sponsored activities, and 3) adopt and implement a plan to address 

bullying, which must include provisions for training and education of staff and students. 

4) Upon request of a school district, the state board shall assist in the development of a 

grade appropriate curriculum for character development programs. 

 

The Kansas Anti-Bullying, Cyberbullying, and Character Development Legislation (2015) also 

stated the following: 

In the 2013 Legislature amended the anti-bullying statute (KSA 72-8256) and it was 

effective July 1, 2013, requires schools to include the following in their bullying policies: 

1) Bullying means: a) any intentional gesture or any intentional written, verbal, electronic 

or physical act or threat either by any student, staff member or parent towards a student 
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or by any student, staff member that is sufficiently severe, persistent, or pervasive that 

such gesture, act or threat creates an intimidating, threatening or abusive educational 

environment that a reasonable person, under the circumstances, knows or should know 

will have the effect of: a. Harming a student or staff member, whether physically or 

mentally; b. Damaging a student or staff member in reasonable fear of harm to the 

student or staff member; or c. Placing a student or staff member in reasonable fear of 

damage to the student’s or staff member’s property; d. Cyberbullying; or e. Any other 

form of intimidation or harassment prohibited by the board of education of the school 

district in policies concerning bullying adopted pursuant to this section or subsection € of 

K.S.A. 72-8205 and amendments thereto. 

 

The current research is being completed in an effort to learn more about bullying and the 

effects it has on children in the school system.  The purpose of this study is to examine the 

awareness that school staff and administrators have regarding the bullying problem in the 

Midwestern States and to determine whether teachers, principals, and superintendents are doing 

everything in their power to help prevent this problem in their school systems.  This research is 

very important to find ways to help prevent the problem so it does not escalate and make things 

worse.  

Methodology 

 The benefits of this project are substantial.  Connections between bullying, school 

districts’ response (e.g., training, policy, and procedure), and the effect on students can be better 

understood.  A more local benefit is determining whether superintendents and principals think 

bullying policies need to be properly executed.  This study will also show how many of the 

Unified School Districts (USD) in the midwestern states use the bullying policies that were 

created by the State Board of Education and how many have chosen to customize their own 

policies.  Insights into how anti-bullying programs can benefit students and create a more 

positive and effective learning environment are also provided.  Light will also be shed on 

bullying-related demographics, such as the gender, age, race, and socioeconomic status of those 

who are bullied and those doing the bullying.   
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This section will open with a discussion of key research hypotheses.  Then details of the 

design used to create the study sample and variables used in the analyses will be presented.  The 

analytic plan for the current research will follow a descriptive method. The chapter concludes 

with a description of the methods used to test the current hypotheses. 

Hypotheses 

 Bullying is about the power imbalance between the bully and the victim. It can come in 

many types and can have long--lasting effects on the victim, and the bully can face many 

consequences because of it. Schools must establish some sort of disciplinary standards in order 

to address the bullying behaviors that occur within them (Ayers et al., 2012; Cowie & Hutson, 

2005; Howe et al., 2006).   

The following hypothesis were developed from the research that the researcher conducted: 

H1: If superintendents and principals see that bullying is a problem in their schools, they 

will be more likely to establish and execute bullying policies.  

H0: If superintendents and principals do not see that bullying is a problem in their 

schools, they will be less likely to establish and execute bullying policies.  

H2: Schools without licensed social workers for school counselors will have more signs 

of bullying in their school.  

H0: Schools with licensed social workers for school counselors will have fewer signs of 

bullying in their school. 

H3: School bullying will be more prevalent among girls than among boys.  

H0: There will be no difference in prevalence of school bullying between girls and boys.  
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H4: Name calling/verbal bullying will be more prevalent in schools than other types of 

bullying.     

H0: Name calling/verbal bullying will be no more prevalent in schools than other types of 

bullying. 

Data 

To test the study’s hypotheses, contact information for midwestern state superintendents 

was collected.  The intent was to conduct a census of the superintendents in midwestern states 

and visit the superintendents for the purpose of gathering information for the quantitative data.  

The data are appropriate for the current research because reports of bullying are most prevalent 

for school--age children.  Using superintendents to collect this information is also appropriate 

because of their knowledge of what is going on within their school districts.  

Study Sample 

 A total of 352 school superintendents were found by searching the Midwestern State USD 

Superintendent Directory. The directory provided district, phone number, and e-mail addresses 

for each superintendent.  Then each school was separated into classifications based on their size 

of enrollment at the beginning of the year for high school sports, which breaks down the schools 

into the classifications, 6A, 5A, 4A, 3A, 2A, and 1A.  After breaking the schools up into 

classifications, the 352 superintendents were e-mailed a website link to an anonymous online 

survey.  Table 1 shows how many children must be enrolled for a school to be given a certain 

classification. Table 2 shows how many students are enrolled in elementary and middle school 

according to school classification.  Each school was asked how many students are in their 

elementary/middle school and the table reflects this accordingly. This size of the school can play 

a part in school bullying. 
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Table 1. School classifications and potential 

number of children enrolled for those 

classifications 

School Classification Number of Children 

6A 2,301 – 1,387 

5A 1,383 – 760 

4A 756 – 265 

3A 264 – 154 

2A 154 – 96 

1A 96 – 5 

 

Table 2. Demographic Characteristics of the School 

 1A 2A 3A 4A 5A 6A Total 

Number of students in 
elementary/middle 
school 

       

0-25 1 0 0 0 0 0 1 

26-50 1 0 0 0 0 0 1 

51-75 4 0 0 0 0 0 4 

76-100 3 1 0 0 0 0 4 

101-125 3 0 0 0 1 0 4 

126-150 2 1 1 1 0 0 5 

151-175 1 3 0 0 0 0 4 

176-200 1 1 3 0 0 0 5 

201-225 0 1 4 2 2 0 9 

226-275 0 3 2 3 4 0 12 

276-300 0 0 2 0 3 0 5 

301-325 0 0 1 2 1 0 4 

326-350 0 0 2 3 0 0 5 

351-375 0 0 1 0 0 0 1 

376 and up 0 0 2 9 6 21 38 

No answer 1 1 1 0 0 2 5 

        

 

Table 3 includes the number of surveys sent out and responses from each.  The majority 

of surveys were returned from the 1A schools. 
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Table 3. Survey Response Rate 

School 

Classification 

# Surveys sent out # Surveys received Percentage 

6A 32 4 13% 

5A 32 4 13% 

4A 64 14 22% 

3A 64 17 27% 

2A 64 11 17% 

1A 96 18 19% 

Total 352 68 19% 

 

Anecdotal evidence included speaking to superintendents or principals of the school 

system who were sought through visits to determine how different school districts handle 

bullying.  These schools were chosen using random sampling.  Each school was separated into 

its classification and numbered, and these numbers were then placed in a cup.  Five numbers 

were chosen at random from each classification.  Their order was noted, with the first two chosen 

being the two to be visited; the remaining three would serve as follow-up should the first two 

choose not to participate.  For the purposes of anonymity, the names of the school districts were 

replaced with pseudonyms.  Table 4 depicts the schools chosen for each classification. 

Table 4. Schools Chosen 

School Classification Schools Chosen 

6A Grand-View, Great City, Hitch, Johnston City, Top 

5A Empire, Newton, Ginger, Thornburg, Galesville 

4A Pinewood, Mulberry, Appleton, Ferris, Trailsburg 

3A Holland, Garmin, Angleton, Amos, Mcafee 

2A Oats, Eastwood, Smallvile, Walnut, Hosier 

1A Ranger, Tamco, Pecan, Argon, Sampson 

 

Table 5 give the region of the superintendent’s unified school district.  The different 

regions could affect or show different results in regard to school bullying.  Appendix A is the 

map of how the Midwestern State is split up.  Table 5 also shows the region in which the 
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respondents reside.  A majority of the respondents marked that their school is in the South 

Central region. 

Table 5. Demographic Characteristics of the Superintendents 

Region of Unified School District # of Respondents Percentage 

Kansas City Area 3 4.4% 

North East 11 16.2% 

North Central 7 10.3% 

North West 7 10.3% 

South West 10 14.7% 

South Central 19 27.9% 

South East 11 16.2% 

 

 Table 6 shows the demographics of the superintendents who completed the online 

surveys and returned them.  It includes the data from the superintendents about their gender, their 

number of years as a superintendent, and how long they have worked in the school system.  This 

information is for comparing superintendents’ years of experience with the extent of bullying 

that happens in their district.  

 

 

 

 

 

 

 



School Bullying and the Policies 23 
 

Table 6. Demographic Characteristics of the 

Sample 

 Male Female Total 

Gender 55 13 68 

    

Number of years as 

superintendent 

   

 1 - 5 30 7 37 

6 - 10 20 1 21 

11 - 15 2 3 5 

16 - 20 0 0 0 

20 - + 2 0 2 

No Response 1 2 3 

    

Number of years 

worked for school 

system 

   

 1 - 5 20 8 28 

6 - 10 14 1 15 

11 - 15 4 2 6 

16 - 20 6 1 7 

20 - + 11 1 12 

No Response 0 0 0 

 

Data Collection Procedures 

 The current research of sending out surveys uses a posttest-only design. This type of 

design is used for large sample groups, and only one survey or test is sent out to the respondents 

instead of sending out multiple surveys because the survey population is so big.  The first e-mail 

with a read receipt was sent on January 2, 2015, to 352 superintendents. The following items 

were included in the e-mail: a consent to complete the survey and instructions on how to 

complete it (Appendix B), the survey itself (Appendix C), and a request for the surveys to be 

completed by January 17, 2015.  On January 11, 2015, a reminder e-mail was sent out to the 
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superintendents.  Before January 17, 2015, five superintendents had sent e-mails stating that they 

would not like to participate. 

 To further elaborate upon the experiences of the superintendents, phenomenological 

methods were used to obtain anecdotes via the use of interviews.  The school districts chosen at 

random were contacted via telephone, starting with the first school drawn and working down the 

list.  Superintendents could choose whether the interview would occur at an elementary school or 

middle school within their unified school district.  

Multiple contacts were made for the 6A schools, and all of the schools declined to 

participate.  For the 5A schools, Empire agreed to participate in the thesis project; however, the 

other schools declined to participate.  The 4A school, Pinewood, agreed to participate, and the 

other schools declined to participate in the project.  Multiple contacts were made with the 3A 

schools, and all of the schools declined to participate.  With the 2A schools, multiple contacts 

were made; however, all the schools declined to participate in the project.  One 1A school, 

Ranger, agreed to participate in the project.  Contacts were made with other schools in the six 

classifications, but they declined to participate.  The results section will cover the interview 

process with the schools and the surveys that were returned from the online study.  

Results 

 This section will discuss the results from the research that was gathered from both the 

surveys and the interviews and what was discovered. It will also link how the results tie into the 

hypotheses that were originally formulated and whether or not they were proven. 
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 Figure 1 looks at superintendents and whether they believe they have a bullying problem 

or not.  There were 27 respondents who reported it is a problem, 31 respondents reported it is not 

a problem, and 11 respondents reported that they were unsure. 

Figure 1: 

 

 Table 7 shows the grade levels that are more likely to have bullying in the school 

systems.  This was explored for research because the literature review showed that gender does 

play a role when it comes to bullying and that boys are more likely to bully. Research also 

showed that boys are more likely to begin to bullying less at the age of 15 whereas for girls it 

starts at the age of 14. The researcher was trying to find out what grade levels and which gender 

were more likely to bully in the population being studied for this particular project to see if the 

results would be similar to previous findings reported in the literature. However, 34 respondents 

chose to not answer the question.  The majority of respondents marked the following: 26 marked 

junior high and five marked upper elementary as the predominant grade level for bullying. 
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Table 7. Bullying in the schools characteristics – Grade Level 

 1A 2A 3A 4A 5A 6A Total 

Grade levels more 
predominant for bullying 

       

Lower Elementary 0 0 1 0 0 0 1 

Upper Elementary 2 1 2 0 0 0 5 

Elementary 0 1 2 0 0 0 3 

Junior High 4 5 6 7 1 3 26 

7th and 8th grade 2 0 0 0 0 0 2 

No answer 11 6 8 5 3 1 34 

        

 

 Table 8 shows results from the question, “If bullying is an issue, what are some examples 

of the type of bullying that is being experienced in the schools?”  Some schools gave multiple 

answers.  The majority of 1A schools responded that the most predominant type of bullying was 

name calling/verbal and social bullying/cyberbullying.  For 2A, 3A, and 6A schools, the most 

predominant type of bullying was name calling/verbal.  For 4A and 5A schools, the most 

predominant type of bullying was social bullying/cyber bullying. However, it must also be 

mentioned that an overwhelming number of 22 respondents chose not to answer the question. 

Table 8. Bullying in the schools characteristics – Types of Bullying 

 1A 2A 3A 4A 5A 6A Total 

Types of bullying in the 
schools 

       

Non-Inclusive of others 1 2 2 0 0 0 5 

Name Calling/Verbal 5 6 8 2 1 2 24 

Social Bullying/Cyber 
bullying 

5 2 4 4 2 1 18 

Racism 1 0 0 0 0 0 1 

Cliques 1 0 0 2 0 0 3 

Ostracizing 1 0 0 0 0 0 1 

Fighting 2 0 1 0 0 0 3 

Gossiping 1 0 1 1 0 0 3 

Physical 1 2 1 0 0 0 4 

Emotional 1 0 0 0 0 0 1 

Teasing 0 1 1 0 0 0 2 

Sexual Harassment 0 1 1 0 0 0 2 

Intimidation 0 0 0 0 0 0 0 

General 
Rudeness/Intimidation 

0 0 0 1 0 0 1 

No answer 6 4 5 5 1 1 22 
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 Table 9 displays the characteristics of a school bully according to gender, race, age, and 

socioeconomic status in each school classification. Each question was individually developed to 

find the characteristics. Each characteristic and its results will be broken down, and the results 

will be explained.  

Starting with the 1A classification, it appears that the bullies are predominantly girls, 

followed by boys, and then middle school girls.  Looking at race white was the predominant race 

marked for that characteristic however, nine respondents chose not to answer this question.  For 

age, bullying is predominantly happening in middle school.  Socioeconomic status was equal 

among lower, middle, and upper classes. Ten respondents chose not to answer this question. 

For the 2A classification, gender was a tie between boys and girls.  The predominant race 

could not be determined because a majority of the respondents decided not to answer the 

question.  When it comes to age, there was a tie between elementary and middle school; 

however, this was another question that most respondents chose not to answer.  For 

socioeconomic status in the 2A classification, only one respondent chose to answer the question, 

while the rest of the respondents chose to skip the question. 

For the 3A classification, it was discovered that gender is the same with boys and girls.  

For race, a majority marked White, followed by race not being a factor.  For age, 10 respondents 

marked that it predominantly happened at the elementary level, followed by middle school.  For 

socioeconomic status, a majority marked lower class; however, a majority of the respondents 9 

chose to skip the question all together.  

For the 4A classification, the following results were determined.  For gender a majority 

marked middle school girls, followed by a tie for elementary boys, girls, and boys.  When it 



School Bullying and the Policies 28 
 

came to race, a majority 7 of respondents chose to skip the question followed by five respondents 

who stated that race is not a factor.  For the age, eight respondents chose to skip the question, 

followed by six respondents who marked middle school.  When it comes to socioeconomic 

status, 11 respondents chose to skip the question, followed by two respondents who marked 

lower classes.  

For the 5A classification, a majority marked not gender specific, followed by a tie for 

girls, boys, and people who skipped the question.  For race, three respondents skipped the 

question, followed by two respondents who stated that it is not a factor.  For age, a majority of 

the respondents 4 decided to skip the question, followed by one respondent who marked middle 

school.  Four socioeconomic status, four respondents chose to skip the question, followed by one 

respondent who stated all classes were affected.  

For the 6A classification, the following was discovered.  For gender, the same number of 

respondents answered for girls and boys.  A majority skipped the question when it came to race.  

For age, a majority of the respondents skipped the question.  For socioeconomic status, once 

again a majority of the respondents chose to skip the question.  

Overall, looking at all of the six school classifications as a whole, the following 

information was discovered.  When it comes to gender, it appeared to be predominantly girls, 

followed by boys.  For race, an overwhelming majority of respondents 35 chose to skip the 

question, followed by a tie for answering that race is not a factor and race is predominantly 

White.  When it comes to age, 31 respondents chose to skip the question, followed by a majority 

of respondents marking middle school.  For socioeconomic status, 47 respondents skipped the 

question, followed by 11 who chose lower class. 
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Table 9. Characteristics of school bullies 

 1A 2A 3A 4A 5A 6A Total 

Gender & School Level:        

Elem Girls 2 0 3 1 0 0 6 

Elem Boys 1 1 3 4 0 0 9 

Middle Girls 3 1 4 5 0 0 13 

Middle Boys 2 0 1 2 0 0 5 

Girls 9 5 8 4 1 2 29 

Boys 6 5 8 4 1 2 26 

Not gender specific 0 0 0 2 2 0 4 

Skipped/NA 5 4 1 3 1 1 15 

        

Race        

White 6 1 8 2 0 0 17 

Not a Factor 3 0 6 5 2 1 17 

Skipped/NA 9 10 3 7 3 3 35 

        

Age        

Elementary 3 3 10 2 0 0 18 

Middle 9 3 8 6 1 1 28 

Skipped/NA 7 6 3 8 4 3 31 

        

Socioeconomic Status        

Lower  4 1 4 2 0 0 11 

Middle 4 0 3 1 0 0 8 

Upper 4 0 2 0 0 0 6 

All Classes 0 0 0 1 1 1 3 

Skipped/NA 10 10 9 11 4 3 47 

        

 

 Table 10 displays the type of bullying policies followed in the schools.  Looking at the 

different types of policies used, who created them, and if they are being used is important 

because if bullying is happening in schools, one must know where the policies to correct the 

actions of the bullies can be found for the victims of these actions. 

 Table 10 shows the results that were gathered from the surveys for each classification.  

The overall census when it comes to the school bullying policies is that 45 respondents from the 

school classifications indicated that they use the policies of the Midwestern State Association of 

School Boards in regard to bullying.  Fifty-four respondents indicated that their bullying policy 

can be found in a manual.  Thirty-three respondents indicated that the school board, 
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superintendents, and principals are the ones who create the manuals.  When it comes to 

supervision of the bullying policy and making sure it is being enacted properly, 66 respondents 

indicated that they are monitored by school boards, superintendents, principals, and other school 

staff.  When it comes to funding for the bullying policy to be used effectively, 40 respondents 

indicated that their policy doesn’t require any funding.  

Table 10. Type of bullying policies 

 1A 2A 3A 4A 5A 6A Total 

Bullying Policy        

Wrote own 6 1 2 1 0 1 11 

Used others and  
wrote own 

2 1 5 3 0 1 12 

Association of School 
Boards Policy 

10 9 10 10 4 2 45 

        

Manual        

Yes 15 10 13 11 2 3 54 

No 3 1 4 3 2 1 14 

        

Created the Manual        

School board, 
superintendents, and 

principals 

10 3 11 5 2 2 33 

Association of School 
Boards 

1 4 1 2 0 0 8 

Unknown 2 1 1 3 2 0 9 

Skipped 5 3 4 4 0 2 18 

        

Supervises Policy        

School board, 
superintendents, 

principals, and staff 

16 11 17 14 4 4 66 

Board of Education and 
Administrators 

1 0 0 0 0 0 1 

Not answered 1 0 0 0 0 0 1 

        

Funding        

Yes 5 7 8 6 2 0 28 

No 13 4 9 8 2 4 40 

        

 

 Table 11; shows whether schools have licensed social workers in the school system and 

whether the schools consider bullying to be an issue.  Twenty respondents indicated that bullying 
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is not an issue in their school and they do not have licensed social workers, followed by fourteen 

respondents who indicated that bullying is an issue in their school and they do not have licensed 

social workers in their school.  

Table 11. Social workers and bullying in schools 

Licensed social 
workers in the 

school? 

Bullying in the schools? 

 Yes No Not Sure 

Yes 12 11 7 

No 14 20 4 

 

Information from School Visits 

 In-person visits, including interviews, were conducted at four schools (one each at 1A, 

2A, 4A, and 5A schools). The information gleaned from these interviews is summarized in this 

section. 

4A. 

  After all the phone calls were made and appointments were scheduled, the first school 

visit was conducted at a 4A school on March 31, 2014. The meeting was set up with the 

principal.  She read and signed the consent statement before beginning the interview.  The 

interview began with questions such as how long she had been the principal of the school, to 

which she responded 9 years.  The principal then said that she has worked for the school system 

for a total of 25 years in various capacities.  When asked if bullying in the school is a problem, 

she stated that bullying is a problem in all schools, and they do address this issue.  She said that 

the type of bullying they see is name calling and making children feel less valued.  She went on 

to say that the bullying does not pertain to a specific age, gender, race, ethnicity, or 

socioeconomic class.  However, the principal did report in regard to socioeconomic class that a 

majority of the students who attend their school receive free or reduced lunches.  
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 Next we discussed the topic of prevention, and what the school was currently doing in 

regard to being proactive.  The principal shared that they have anti-bullying assemblies led by 

different guest speakers.  The principal also said that every month they have an assembly about 

positive behaviors and bullying.  Every month each grade picks a different character trait that 

will be covered during the assemblies.  She reported that they have a total of six character traits 

that they like to cover: respect, caring, trustworthiness, responsibility, citizenship, and fairness.  

Another program is where the students in the elementary school can earn character coupons for 

exhibiting good behaviors.  Children can earn good behavior coupons from a variety of people 

involved in the school, including teachers, staff, and bus drivers.  These behaviors can include 

actions by one student to help out another student or any type of good behavior that is observed 

by a staff member.  When a student earns a character coupon, the student puts the coupon in a 

basket in his or her classroom, then during the monthly assembly the principal draws a child’s 

name from each grade out of the classroom basket.  The children selected then get to pick 

something out of a chest.  The more good behaviors the students have performed that month, the 

more coupons they can earn and the greater chance they have to receive a prize.  The principal 

shared that every morning before class they have the students say the pledge of allegiance and 

what the school calls the “purple hand pledge”: “I will not use my hands or my words for hurting 

myself or others.”  Every classroom has the purple hand pledge posted by the door so the 

students will see it as they leave the classroom.   The principal said that the school counselor 

goes to a different classroom each month and discusses the six character traits and bullying.  She 

reads books to the classes based on bullying for the younger kids and does other activities for the 

older kids in the elementary schools. 
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 The school principal then shared that their bullying policy includes parts of the state 

policy as well as policies the school itself has created.  She reported that they added to the 

bullying policy in order to better clarify and to add their own punishments that would happen if 

bullying took place.  Every student in the school receives the bullying policy in the student 

handbook at the beginning of the year or when the student begins attending the school.  Each 

family receive the policy electronically and if they do not have access to the Internet or a 

computer, then the parents have the option of receiving a hard copy at the time of enrollment.  

Every year the school has the students and the parents sign the bullying policy, which defines 

bullying, states the policies, and lays out the consequences of bullying.  After the parents and 

students have read and signed the policy, the school keeps a copy in the child’s file.   

 The principal then explained that if a student is being bullied or feels like he or she is 

being bullied, the student should report it to a teacher, counselor, principal, and/or the school’s 

website.  When an incident has been reported, the school counselors and principal will begin 

investigating and interviewing the students involved.  If the investigation shows that bullying 

took place, the principal will fill out a form that discusses the definition of bullying and the 

incident that took place with the person that did the bullying.  The school’s policy specifies four 

levels of consequences.  (a) The first consequence is the office referral, which is a written form 

signed by the student and the parents to identify the occurrence and the formal referral.  (b) The 

next consequence is 1 day of ISS (In-School-Suspension).  The third consequence is 3 days of 

OSS (Out-of-School-Suspension).  The fourth consequence is long-term suspension.  When a 

child gets in trouble for bullying, the principal fills out a discipline report that lists what 

happened with the child and what actions were taken by the school.  The child must take this 

form home and have the parents sign it, and the child must return it to the school principal the 
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next day.  The principal reported that all the school-teachers and staff members are required to 

make sure the bullying policies are being regulated.  When it comes to school counselors, the 

principal reported that because of the lack of funding, they only have one counselor (with a 

master’s degree).  The counselor is at their school only three days per week because they have to 

share the counselor with another school.   

 After completing the interview portion of the school visit, the principal took the 

interviewer on a tour around the school.  During the tour, the interviewer noticed the six 

character traits listed down every hallway of the school.  Each hallway is named as a positive 

behavior, for example, respect, fairness, and citizenship.  Each classroom had the purple hand 

pledge posted in the room.  The interviewer also noticed that when the bell rang and the students 

changed classes, they walked in a straight line and seemed to be very polite.  

2A. 

 The next visit took place at a 2A school on April 14, 2014.  The meeting was set up with 

the principal, who read and signed the consent statement before beginning the interview.  The 

interview began by asking the principal how long he had worked for the school system, which he 

stated to be 13 years.  When the interviewer asked him about bullying in his school, he; that it 

happens but it’s not a problem.  After meeting for 10 minutes, he told the interviewer that he had 

to go to a meeting.  He then had the school counselor proceed with the interview.  She reported 

that the only type of bullying at their school is name calling, which normally happens during 

recess time.  The interviewer asked if bullying happened between a specific gender, and the 

counselor stated that boys tend to be more physical, that it doesn’t happen with a specific race 

because their school is 99% White, and that in regard to socioeconomic class, about 60% of their 

children receive free or reduced lunches.  
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 In regards to bullying, the counselor conducts weekly activities to help prevent bullying.  

In one of the activities, the counselor has the students sign pledges that they will not bully others.  

The counselor also said that every year for 1 week they put on a no name calling week, and 

during that week they put together various activities for the children to participate in.  

 The counselor reported that the school uses the state’s bullying policies.  At the 

beginning of the year, each student gets a handbook when during enrollment.  The handbook lists 

the policies that the school follows for bullying.  The counselor reported that she is the only 

counselor and that she has her master’s degree in guidance and counseling.  She said that she is 

at the school only part time because she also works at another school within their school district.  

 The counselor reported that she has to make a lot of the posters and banners by herself 

due to budgeting; however, the interviewer did not get to look around the school.  The counselor 

then had to go to a meeting.  Therefore, the interviewer did not get to stay at the school as long 

as planned because the principal and school counselor both had meetings to attend. 

5A.  

 On April 24, 2014, a visit with the principal of a 5A school was conducted. The principal 

read and signed the consent statement before beginning.  The principal has been in the position 

for about 8 years and has worked for the school system for 37 years.  The principal mentioned 

that bullying does not happen every day in their school.  He stated that when bullying does 

happen, it is teasing and hurtful words.  He mentioned that bullying normally happens with older 

kids at the school.  He stated that normally girls are more verbal and boys are more physical 

when it comes to bullying.   

 It was then discussed how they resolve bullying. He discussed their bullying curriculum 

where they look at the steps to respect.  He explained that twice a month they have the counselor 
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go into the classroom and focus on bullying and cyberbullying.  The principal mentioned that 

these activities bring awareness.  Their bullying policy does not require funding; however, if they 

need money, they just have to ask their local parent-teacher organization.  The principal 

mentioned that the teachers talk about the bullying policies when the students enroll and during 

the first day of school, and they also try to tie it in to the classroom discussions. 

 The principal reported that if a student feels like he or she is being bullied, the student 

needs to report it to an adult.  The adult would judge the severity level, which determines what 

the principal will do about it.  The principal mentioned that if the bullying or violence becomes 

physical, the student who did the bullying will either be sent home from school or receive an in--

school suspension.  If the bullying is not physical, the counselor will talk to the child and maybe 

the parent, depending on the severity.  The school has one licensed social worker who is called a 

student support specialist. 

1A.  

 The 1A school was visited on March 27, 2014. The meeting was conducted with the 

superintendent, who read and signed the consent statement.  She had been the superintendent for 

15 years and has worked for the school system for 19 years.  She reported that the school is too 

small for a bullying problem.  However, she proceeded to say that children sometimes don’t 

include someone out on the playground or a student will sometimes throw rocks at someone.  

But she considers does not consider these actions to be bullying.  She then reported that typically 

girls were the ones who engaged in this type of behavior.  Because the superintendent felt like 

there was no bullying at their school, the other interview questions were not asked.  The 

superintendent reported that the only activities or events that they put on are Christmas activities. 
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They do not do any events or activities related to bullying because it is not a problem at their 

school.  

 The superintendent reported that the policy they use for their school is the bullying policy 

established by the state.  The students are informed about the bullying policy, which they can 

find in a hard copy manual or online.  The superintendent reported that if a student feels bullied, 

the student must report it to a trusted adult or fill out a form.  If it is determined to be a bullying 

situation, the school will contact the parents and it will be a warning.  If the behavior happens 

again, then the school will take action.  The interviewer asked her what the action would be.  The 

superintendent said that she has never had to do this while she has been a superintendent, so she 

is not sure what the school would do.  The school has a part-time school counselor in the 

elementary/middle school. 

 After completing the interview, the interviewer walked around the school, which is very 

small.  The elementary, middle, and high school are all in the same building where the 

superintendent’s office is located.  While walking through the halls, the interviewer saw about 10 

posters that were up that gave anti-bullying tips.  

Discussion 

 In light of the results have been collected from various methods such as surveys and 

interviews, the discussion will focus on what it means now and for future research.  Research has 

shown that at some point during a child’s school career, there is a high probability that the child 

will be bullied.  Thus schools have to find ways to prevent bullying through different types of 

prevention programs.  Through the literature review and the research that has been conducted, it 

has been shown that bullying today is still a big problem and an issue that schools are still trying 

to address with programs that will put an end to bullying.  This section will look at the research 
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hypotheses, discuss whether the hypotheses have been supported or not supported, and conclude 

with a discussion of the overall research.  

H1: If superintendents and principals see that bullying is a problem in their schools, they 

will be more likely to establish and execute bullying policies.  H0: If superintendents and 

principals do not see that bullying is a problem in their schools, they will be less likely to 

establish and execute bullying policies.  The results that were collected show that 27 respondents 

reported that school bullying is a problem with-in their school, 31 respondents reported that 

school bullying is not a problem in their school, and 11 respondents reported that they are not 

sure if it is a problem or not.  These statistics do not support the first hypothesis, but they do 

support the second (null) hypothesis.  Because a majority of the survey respondents replied that 

bullying is not a problem, this means they are less likely to execute and establish policies 

because they are not having bullying issues.  

From the interviews and research, the schools in the Midwestern State have a law that 

requires all schools to have some form of bullying policy established whether or not they feel it 

is a problem.  Therefore, one would assume that all schools are enacting the bullying policy, but 

when conducting the interviews, the interviewer did not understand this to be the case.  One 

school superintendent discussed how the school had not enacted its bullying policy procedure 

since she had been the superintendent because bullying was not an issue at their school. So the 

question arises; who monitors the school to make sure it is establishing and enacting the policies 

per state law?  

H2: Schools with licensed social workers for school counselors will have fewer signs of 

bullying in their school.  H0: Schools without licensed social workers for school counselors will 

have more signs of bullying in their school.  From the results collected, the null hypothesis was 
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supported because schools without licensed social workers for school counselors showed more 

signs of bullying in the school systems, with 20 respondents indicating this.  

H3: School bullying will be more prevalent among girls than among boys.  H0: There will 

be no difference in prevalence of school bullying between girls and boys. According to the 

surveys that were collected, girls bully more often than boys, which supports the hypothesis.  

Twenty-nine respondents marked girls, 26 respondents marked boys, and 15 respondents chose 

to not answer the question.  However, this information is different from the findings reported 

earlier in the literature section as previous researchers have found that boys tend to bully more 

than girls.   

H4: Name calling/verbal bullying will be more prevalent in schools than other types of 

bullying.  H0: Name calling/verbal bullying will be no more prevalent in schools than other types 

of bullying.  The information gathered from the surveys and the interviews supports the 

hypothesis.  Twenty-four respondents marked that name calling/verbal is the type of bullying 

that is seen in their schools, followed by 22 respondents who chose not to answer.  Looking at 

the interviews conducted, school  teachers and the one superintendent interviewed stated that 

most of the bullying included name calling/verbal, followed by gossiping.  In the interview 

portion, it was concluded that among boys, the staff would see more physical contact, but they 

stated that name calling/verbal was still less likely to be seen. 

Comments from Surveys 

When respondents were filling out the survey’s, there was a section where they could add 

input in regard to their thoughts and feelings about bullying. Here are some of the respondents’ 

comment about bullying and their school.  
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In a survey from a 5A school, the respondent said that some bullying is done face to face 

and some students become upset and use social media.  Physical bullying in schools is very 

limited, and what some would term bullying happens more when interpersonal relationships with 

others break down and one person lashes out at another.  A survey from a 4A school talked about 

bullying being an issue by stating that the queen bee controls her friends in a very distinct 

pecking order or hierarchy.  When one of the subordinates does not honor the queen or fall in 

line, the queen bee hands out her punishment. 

A survey from a 3A school talked about the levels of schools that exhibit more problems 

in regard to bullying.  Minimal issues arise in this 3A, school, and the respondent gives credit to 

the school’s character education program.  The respondent stated that the school does have 

incidents of bullying, but a lot of the student issues are not bullying by definition, although the 

word bullying is used more.  The school staff make sure to talk to the students about what 

bullying is and what it is not.  Their district has a much lower rate of bullying incidents than 

most other districts (at least in their geographic area). 

A respondent from a 4A school talked about the school’s bullying policy and their 

bullying manual.  It is important to define what the term bullying means because many times it is 

misinterpreted within the school setting.  All conflict between students must not be interpreted as 

bullying.  However, if actual bullying is taking place, it will be handled strictly, thoroughly, and 

quickly by administration in accordance with the school’s policy.  The school defines bullying as 

the activity of repeated aggressive behavior intended to hurt another person or persons, 

physically, mentally, or verbally.  Conflict engagement between students must meet all of the 

following four criteria to be considered bullying (a) intentional unwanted aggressive behavior, 
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(b) repeated behavior, (c) a perceived or real power imbalance, and (d) behavior that causes harm 

or serious, lasting problems. 

Research Implications 

 This research shows the characteristics of bullying by breaking the schools into school 

classifications and then looking at the most common types of bullying and the gender, race, and 

socioeconomic status of students in elementary schools in the Midwestern State.  This research 

does not need to stop here; it can be extended to gather further information about school bullying 

in order to develop ways to prevent bullying. The research compiled here will help to address 

current bullying issues because it looked at children who were more likely to bully and their 

physical characteristics.  The research also looked at the bullying policies that have been 

implemented in different schools and what types of programs schools are using.  This can be 

used for current and future research to see if new or different policies need to be developed. It 

can also be used to see which bullying programs are working and which are not working.   

 However, the research is beneficial for many different disciplines and just not for the 

educational purpose, which was the focus of the research. Although this research will be very 

beneficial in the school setting, it can also be used in other settings. This research could be used 

by psychologists, social workers who do not work in the school setting, police officers, and even 

parents. One may ask how all of these people would benefit from this research. Parents can 

benefit by knowing what types of bullying their children can/are facing on a daily basis and what 

others are doing to prevent/manage bullying.  Psychologists, social workers, and police officers 

certainly want to put an end to bullying or find a way to prevent it, so any research that talks 

about prevention or new information about bullying is beneficial to these disciplines. 

Psychologist may find it useful for addressing mental health issues and to get another perspective 
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to help treat both children who are being bullied and those who do the bullying. Social workers 

will use the research because they are the ones who are normally in the trenches at the schools 

and are dealing with bullying issues day in and day out. They can use this research to see what 

has worked or has not worked and to see what characteristics are most common for bullies 

according to the research that was conducted. Police officers may see this research and realize 

that they need officers in schools. Some schools do have police officers stationed in the schools, 

but not all of the schools have come to this yet. However, more research on bullying may change 

police officers’ mind, and they may develop a plan to put officers in more schools.  

Educational Implications 

 When it comes to the educational aspect, this research can be very enlightening and help 

when it comes to implementing various different polices. In regard to the educational system, the 

research looked at bullying through the school classifications to find the most common 

characteristics when it came to bullying in terms of gender, age, race, socioeconomic status, and 

the types of bullying that are the most common for these different classifications. 

Superintendents can use this information to be proactive when it comes to adding services to 

help with the prevention of bullying.  For example, a unified school district that falls in the 1A 

classification can look at the characteristics and the most common forms of bullying.  They can 

see what type of people are more likely to bully for their classification and the characteristics and 

then develop programs that can work more with those characteristics.  For example, the results 

from the 1A schools show that girls are more likely than boys to be the bullies, race is mainly 

White, age is mainly middle school age, and socioeconomic status is the same for lower, middle, 

and upper classes.  These schools could use this information to develop a program that could 

help decrease their bullying issues.  
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Limitations  

 This research had a number of limitations, including difficulty in having the unified 

school districts participate in the research, requesting the surveys to be completed by the school 

superintendents, getting interviews from the schools, the lack of school visits, the low number of 

schools in each classification participating, and the questions on the survey.   

A significant limitation is that many schools did not want to participate in the surveys or 

the interview process.  During the time for scheduling school visits, some unified schools seemed 

to be on board with the research until they were told that it included a visit to the school.  As a 

result, superintendents or principals often did not return phones calls.  In one instance, a 

superintendent informed the interviewer that they are required to follow the bullying policy and 

that the research being conducted was pointless.  The superintendent then refused to participate 

in the research and hung up the phone while the interviewer was still on the line. Even when it 

came to e-mail communication, some superintendents sent replies stating that they would not 

complete the survey because they felt like it was not worth their time. 

Another issue was that the surveys were written to be filled out by the superintendent; 

however, some of the superintendents would e-mail back stating that they did not know the 

answers so they sent the survey to a principal or a teacher to fill out instead.  The point of the 

research was to see how much the administrators in charge of the schools, usually the 

superintendents, knew about bullying in the school. Because there was not a direct question that 

asked who was filling out the survey, there is no way of knowing how many superintendents sent 

the survey on to other people to fill out.  This affects the research because a superintendent may 

have a different viewpoint or perspective then a principal would. 
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Another issue is that when superintendents did fill out the questionnaires, it appeared that 

they did not know a lot of the answers, so they would either answer “not sure” or skip the 

question.  This made it difficult to gather accurate, meaningful information.  This is important 

because when people skipped the question or wrote that they were not sure if bullying was 

happening in their school, it would be very important to know who is filling out this survey and 

writing that as a response.  Knowing this, the researcher would recommend that in the future the 

survey include a place to identify the respondent’s job title and that it be mandatory for people to 

answer questions instead of having the option to skip the questions.  Many people who filled out 

the surveys responded later via e-mail saying that the questions on the survey were tough for 

them to answer because of the way their unified school system is set up or because of the size of 

their school district.  This information was very helpful to know, so that if a similar survey is 

ever undertaken in the future, it can be improved to produce better results.  

 Another limitation was drawing out the schools randomly to decide which schools to 

visit.  When schools were randomly drawn out for each classification, it was made sure that the 

same numbers of schools could be seen for each classification.  However, when schools were 

called, many of them did not respond positively to having an interviewer visit them, which 

resulted in a mixed number of school visited for each classification.  Therefore, it was decided to 

visit the schools that had agreed to cooperate and not pursue the schools that failed to return the 

calls.   

A final limitation was the questions on the survey.  There were many limitations in the 

research and many things that would be fixed or done differently by the researcher if the project 

was researched and conducted again. 
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Conclusions 

Looking at the literature review and the research, it is very apparent that school bullying 

is an issue.  It is apparent after visiting the schools that some districts have figured out a way to 

deter bullying; however, they have not figured out a way to put bullying to an end.  Out of all the 

schools that were visited, one school really stood out in a positive way.  This school described 

how every morning along with the pledge of allegiance they do the purple hand pledge.  This 

pledge talks about bullying others with your hands, feet, and mouth.  The school principal said 

that if a bullying issue happened, she would ask the student, “Did you use your hands, feet, or 

mouth with another student in an inappropriate way?”  According to the principal, this really 

seemed to work with the younger children in their school system. 

From the research, it appears that many of the people who filled out the surveys either did 

not know an answer to certain questions or chose to skip the question.  Because the survey was 

sent to all of the superintendents, it is an assumption that many of the superintendents are not 

aware of certain issues in their school system such as bullying.  

 When it comes to implication for future research, there are a few things that would be 

recommended. For example, instead of just asking superintendents to fill out the survey, it might 

be beneficial to see what results the principals would have collected, especially because the 

principals are more likely to have more first-hand knowledge about bullying that is currently 

occurring in their school.  

 This research was a very eye-opening experience when it came to gathering the results 

and collecting the data.  It was definitely not what was expected, but nonetheless it does not 

change the fact that bullying is still a big problem.  Students are facing bullying every day and 

have troubles finding ways to deal with it.  This is something that has been seen firsthand by the 
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researcher in her line of work while working with children.  Children are being bullied and have 

no way of dealing with it or are unsure of the proper way to deal with it, so they turn to self-

harming behavior in order to escape the teasing and taunting that they deal with every day at 

school and at home online and through their phone. Research such as this project will someday 

help put an end to bullying. One day students will stop skipping school just to avoid being 

bullied. Students will also be able to end self-harming behaviors, including committing suicide 

due to bullying. It is our job to stand up for these children and make sure someone hears their 

voices so that something is done before it is too late and a child chooses to take his or her own 

life due to being bullied. Finally, research like this will help to determine who is responsible to 

ensure that programs are being followed and that bullying is being handled appropriately. 

However, we have to make sure we are doing all that we can before it is too late for future or 

even current students. 
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Appendix A: 

 

 

 

 

A = Kansas City Area  B = North East  C= North Central  

D= North West  E = South West  F = South Central  

H = South East 
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Appendix B:  

Elementary/Middle School Bullying 

 

The purpose of this survey is to collect information concerning bullying within the school 

systems of elementary and middle schools. Your participation is voluntary. Nowhere on this 

survey are you requested to identify by name. The survey will list a series of questions that are 

multiple choices or fill in the blank. Please mark the answers that best represent and reflect the 

concerns of bullying within the school systems that you monitor. Answer to the best of your 

ability. This has been approved by the Institutional Review Board (IRB) at Washburn University. 

You’re welcome to see any results of the study and can contact Ashleigh at 

ashleigh.dooley@washburn.edu.        

Complete the survey at https://www.surveymonkey.com/s/7FQ83JZ. If you’re choosing to not 

participate in the survey, then please send me an e-mail notifying me that you refuse to 

participate. 

  

Instructions: 

 Do not write your name on the survey 

 Please checkmark, circle, or fill in the most appropriate response in your opinion. 

 Remember you can withdraw at any time.  

Thank you for your cooperation and help with my thesis project. 

  

mailto:ashleigh.dooley@washburn.edu
https://www.surveymonkey.com/s/7FQ83JZ
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Appendix C: 

1. How long have you personally been a superintendent for this school district? 

 

2. How long have you worked for the school system? 

 

3. Gender? 

Male 

Female 

 
4. Please identify the region your unified school district resides in. 

Kansas City Area 

North East 

North Central 

North West 

South West 

South Central 

South East 
 

5. What is the school athletic classification of your High Schools? 

1A 

2A 

3A 

4A 

5A 

6A 
 

6. How many students are in each elementary and middle school that is in your unified school 

district? Please specify if it is elementary and/or middle school with the numbers. 
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7. Is bullying a problem in your school district? 

Yes 

No 

Not Sure 

 

8. If so, in which levels of schools are the problems more predominant? If not, why not? 

9. If bullying is an issue, what are some examples of the type of bullying that is being 

experienced in your schools? 

10. Who are predominantly your school bullies? Boys, Girls or Both? Please specify the 

difference between the Elementary and the Middle School Level. 

11. Who are predominantly your school bullies in regards to a specific race? Please specify the 

difference between the Elementary and the Middle School Level. 

12. Who are predominantly your school bullies in regards to a specific age? Please specify the 

difference between the Elementary and the Middle School Level. 

13. Who are predominantly your school bullies in regards to a specific socioeconomic status? 

The socioeconomic status categories are as follows: lower class, middle class, and upper class. 

Please specify the difference between the Elementary and the Middle School Level. 

14. Is school bullying happening in your school because of physical contact between the bully 

and the victim? Or is the bullying taking place more through media such as Facebook and other 

online sources? 

15. Is your bullying policy one that was created by the State of Kansas or one that was personally 

created by your school? Please also state the name of the policy that your Unified School District 

uses. 

16. Does your school district have a policy manual that discusses bullying? If so, what is the 

policy in regards to bullying? 

17. Who created the bullying policy manual for your district and when was it created? 

18. Does each school within the district have their own set of rules in regards to bullying? If so, 

what are they and specify if it is elementary or middle school. 

19. Who supervises that the bullying policies are being enacted? 

20. Does your bullying policy that is being enacted need funding? 

Yes 

No 
 

21. Does your school have licensed school social workers? If so, how many? 
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22. If you have school social workers, why do you have them? If not, why not – funding or your 

school feels like there is no need? 

23. Does your school have a counselor? If so, how many? If not, why not? What is the degree of 

the counselor you have employed? 

Submit
 

Powered by SurveyMonkey  

Check out our sample surveys and create your own now!  

 

 

https://www.surveymonkey.com/
https://www.surveymonkey.com/mp/survey-templates/
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