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Abstract

A major challenge for academic librarians is reaching all students at the university (undergraduate and graduate, face-to-face and online). We will show that by collaborating with faculty we have started to meet this challenge. In this paper, we describe our experiences in establishing relationships with faculty, the value of collaborating with faculty to customize one-shot library instruction sessions to a variety of topics and needs, how we've become an integral part of some classes, and how, by working with faculty, we have been able to reach more face-to-face and online students.

Session attendees will leave with multiple strategies on how to establish and build relationships with faculty that can lead to collaboration on one-shot instruction sessions and longer partnerships. The paper will also include specific ways to customize face-to-face instruction sessions and resources for online courses. This will include tools on developing learning outcomes for the class, tailoring handouts to the topic at hand, sharing resources, and evaluating the student work.

Review of Literature

Many academic librarians have started to develop relationships with faculty as a way to reach and teach students. Hsieh, McManimon, and Yang demonstrated that a librarian-faculty team makes a positive impact on the learning of their students (326). 

Cooperation with the faculty could be a key element in students’ perception to librarians.  Fagan surveyed students in a for-credit library research class, taught by a librarian, about how students view the librarians in general.  This class was not affiliated with other faculty on campus.  Students reported uncertainty about who was the librarian in the building and the educational background and expertise of the library professionals (Fagan 137).  They also responded that librarians had a “positive role in assisting users with technology” (Fagan 139).  

Meredith and Mussell described their efforts in embedded librarianship at their small university. “Preliminary efforts at embedding were largely reactive with librarians primarily monitoring and posting to discussion forums during the literature search portion of research methods courses (93).  The authors explored how students perceived embedded librarians and their services through surveys.  Students reported that they appreciated the librarians in their classes as a refresher and improved their ability to do research (Meredith and Mussell 97).  A similar survey went out to the faculty teaching these online classes, who reported positive experiences regarding “… the librarians’ ability to take the initiative in increasing student involvement, proactively posting helpful information, being approachable in all communications, and providing individual coaching” (Meredith and Mussell 101-102).  In general, faculty were pleased with the embedded librarians.

Gonzales explained that as the formats of research materials are more often digital than not, "...librarians must provide information literacy instruction to an increasing number of students who are not physically in the library" (46).  Librarians embedded in an online class must create digital learning objects as a way to teach students. Creating effective and efficient tutorials is imperative to demonstrating the value of the library and librarians to students.

Adebonojo outlined the important elements to consider when designing online library tutorials: audience, length of videos, student learning styles, student learning outcomes for videos, technical aspects, time allotment, and faculty feedback (109-111).  Creating tutorials or using pre-made videos from vendors to place in the learning management system is one way to reach more students.  Though Abedonojo's research was limited only to embedding videos and not a librarian providing help within the virtual classroom, pairing video tutorials with an embedded librarian who students can contact for clarification or individualized research assistance could lead to lasting relationships. 

The overall theme of the above literature reflects the need for collaboration between faculty and librarians to benefit the students.

Collaborating with Faculty

Reaching Faculty

The first step in collaborating with faculty is to create a relationship. By having the foundation of a relationship, collaborative efforts are a more natural development. 

There is no perfect strategy for reaching faculty to develop a collaborative relationship. One strategy that the authors found to be a great way to start building relationships with faculty is through participating in any professional development opportunities through the institution. Professional development events are a great place to meet faculty while sharpening teaching skills.  For instance, a librarian could use the subject expertise from a second master’s degree or other experience to team up with a fellow faculty member to lead a professional development seminar.  This shows off the librarian's skill at teaching and connects the participating faculty to the librarian, offering a built-in topic for small talk at other events around campus.  Faculty may recall this professional development seminar and the librarian's services when teaching other classes and invite the librarian to the classroom for a focused lesson.                                                                                                                                                              

Another place to network and build relationships is through university committees and social events.  Committees made up of faculty and staff can provide librarians the chance to be seen as an active campus community member who adds to the educational experience for students.  Working on committee projects can lead to casual conversations that circle round to class projects.  The librarian is then able to offer assistance by way of visiting the class as a guest speaker, being embedded in the class, or working with students outside of the classroom. It is also important to remember the value of attending department meetings, even if the librarian has to aggressively seek the invitation. The key when networking and building relationships with faculty is to take advantage of any opportunities to interact with faculty.  Librarians should take steps to be seen around campus, not just in the library waiting for students and faculty to approach them. 

Reaching Students

Historically, academic librarians reached students via the front desk of the library or during the library one-shot instruction. These are still effective methods. However, the authors know that these methods do not reach all students. Through collaborating with faculty, the librarians are able to reach students beyond traditional methods. One way the authors have collaborated with faculty is by participating in the first year experience for-credit course that is a university requirement for graduation. This initial contact of students observing librarians and faculty working together in a course illustrates to the students the librarians’ value in higher education. Students have the opportunity to connect with a librarian in this first year experience class and form a professional relationship that can last either that single semester, until the student gains entrance to a program on campus and connects with that subject librarian, or to graduation as a personal librarian or mentor.

Part of the first year experience teaching team is made up of peer educators, students who have gone through the high school to college transition and mentor first-year students.  First-year students can see how the peer educators interact with librarians in the classroom as teaching assistants by passing out materials such as handouts or technology.  The librarians demonstrate their respect for the peer educators, which can make an impact on the first-year students.  If the first-year students see the librarians' respect for other students, they may feel more comfortable approaching the librarian with a question.

Having an established relationship with faculty who know how the academic librarians can assist students is another way to reach the students. When faculty refers a student to the librarian, the faculty demonstrates to the student the value and respect they have for the librarian. Once the librarian meets with the student, the librarian starts to establish a relationship with that student directly.  

This direct relationship with students can also help librarians reach additional students. When students have a positive relationship with a librarian, they are likely to encourage their classmates to seek out the librarian for assistance with research. Word of mouth is free advertising that works in the librarian’s favor. 

Maximizing Library Instruction

Different Instruction Methods

Librarians have the opportunity to teach in multiple settings, whether it is as the instructor of a for-credit course, a one-shot guest lecturer, or as an embedded librarian. No matter the setting, it is important that the librarian tries to enhance the experience for the students. This can be done by customizing the instruction methods for every course. 

The key to enhancing the experience for the students is to relate the instruction to life beyond the assignment. Discussing the specifics of the assignment and learning outcomes with the professor before visiting the classroom enables the librarian to tailor lessons and provide relevant examples to the class.  Providing real life examples that use the day’s lesson can help students internalize the instruction to use in their personal and academic lives.  For example, in an Evidence-Based Practice nursing course, the librarian discussed the particulars of the assignment and then discussed how the students would apply the information in the clinical setting. In a speech class, the librarian shared evaluation skills and challenged students to evaluate the lesson, including identifying the librarian’s biases and how that affects the material presented, in a group discussion. 

In the information literacy section of the first year experience course, the librarian incorporates multiple instruction methods. In addition to the aforementioned methods, students participate in the Amazing Library Race, a scavenger hunt introducing first-year students to the library and services offered. This active learning lesson can make students more comfortable in the library, encouraging them to return for research assistance at a later date.  Technology can also be used in the classroom for a hands-on experience.  The librarian gives a short lesson on evaluating websites and information, then challenges students to review websites and share their findings with the class. Additional instruction methods are small groups, pair and share, and role playing.

When the librarian is embedded in an online class, the learning management system (LMS) becomes the method for instruction. Through the LMS, the librarian can post tutorials, share direct links to resources, and participate in discussion boards to teach students. These interactions are effective instruction methods for the online student population.  The librarian can also adapt in-person lessons to the online environment through multimedia activities created with various software.  These online activities should be discussed with the faculty in advance.  As Adebonojo explains when creating such videos for online classes, it is important to consider the time required to produce such tutorials.  "If a script or storyboard is developed before the video is created, it takes much less time to reach the stage where the video can be produced and uploaded..." (111). This storyboard not only guides the creation of the video, it can also guide the revision of videos when websites and database interfaces change.  Keeping the videos updated to reflect current user interfaces is vital: students who see current sources will spend less time trying to connect new skills and outdated interfaces to the new layouts and will be less likely to give up. These multimedia activities allow for a more personalized interaction between the librarian and students by using the librarian’s voice and a picture of the librarian, rather than silent screenshots of a website with no human touch.
 
Role of Faculty

The faculty's role is essential when customizing library instruction. Faculty invite the librarian to the classroom, be it in-person or online. By inviting the librarian into their course, the faculty demonstrated confidence in the librarian's value. The invitation also shows that the faculty wants to work with the librarian in an instructional setting, which opens the door for the librarian to ask the faculty specific questions that will help enhance the library instruction. 

The faculty help the librarian know the details of the assignments such as research requirements and due dates. Although the librarian does not want only to discuss the assignment in class, it is an element the students expect from the library instruction.  The librarian can connect research skills to the assignment, which helps students understand when they will use such information.  Additionally, by collaborating with the faculty regarding the course outcomes and class goals, the librarian can get a greater insight to how the outcomes of the course relate to life outside of the classroom and help students make similar connections. 

An additional critical role of the faculty is to provide support for the librarians when they are invited to class. Without faculty support, the students are likely to underestimate the value of the librarian. Faculty support is not only for the librarians but the role of the library at the institution. If the faculty demonstrates that the library has value to the institution, then the students are more likely to use the library as a resource. Faculty can show support in a variety of ways, from how they introduce the librarian in the classroom to when they refer students to the librarian and/or the library. When faculty treat the librarian as part of the teaching team, students may extend the same curtesy and feel comfortable asking the librarian questions about the presented assignment.  

Value of Learning Outcomes

Information literacy is becoming a more common student learning outcome in higher education, both at the course and institution level. Knowing the learning outcomes before the librarian begins designing instruction for a course is a method called backward course design, a process made popular by L. Dee Fink's book Creating Significant Learning Experiences. Backwards course design means the librarian starts planning the lesson based on what the librarian and faculty want the students to learn or learning outcomes.  Having clear learning outcomes in mind when creating a lesson or online tutorial helps the librarian include only what students need to know and keeps the lesson focused. 

Clearly defined learning outcomes on the part of both the faculty and the librarian not only set the tone for the lesson but helps set the level of respect between the faculty and librarian. The librarian is not just a guest speaker. Students can tell when librarians are a substitute teacher or when they are a value part of the teaching team. 

Another value of establishing learning outcomes is the role of learning outcomes in assessment efforts. Without detailed learning outcomes, assessment is extremely difficult.  The librarian should work with the faculty to identify the intended outcomes of the lesson and possible assessment tools.  

Assessment

Assessment is how librarians report the effectiveness of their instruction to administration. When using the learning outcomes to customize a lesson, the librarian should also know the type of assessment that will be used to evaluate students' understanding of the presented material.  A common method for assessment is the pre- and post-test. When the librarian is not the instructor for the course, the only way to administer the pre- and post-test is with the faculty’s collaboration. Another method of assessment is the course evaluations. Even though the librarian is not the instructor, a section of the course evaluation can reflect the library instruction provided in the course. The one-minute paper is a quick way to find out students’ perceptions of what they learned. These are various assessment models that are available for librarians to use in the classroom.

The assessment can also be built in to a classroom assignment.  Collaboration with the faculty in designing a research component in an assignment can clarify how the librarian's lesson fits into the class.  The librarian should know the timeline and general details of this assignment: Has the faculty previously graded a research-related assignment and found students need assistance in a certain area?  Will the skills the librarian teaches be part of a larger project?  Including the details of the assignment in the instruction can not only keep students' attention in the classroom, but help them see how they will use the skills.

Additional assessment of the librarian’s instruction can be in the form of both faculty and student feedback. This feedback can be verbal or written, though written feedback is the easiest to track because the librarian will have it on record. The librarian can and should request feedback from both the faculty and students. When the librarian requests feedback from the faculty, it might be beneficial for the librarian and faculty to meet. During this meeting, the librarian will be able to ask the faculty questions and bounce ideas for changes to the library instruction in future classes. Feedback could be related to teaching activities, relevance of the material the librarian presented, or the tutorials and videos embedded in the LMS.  

Reflection

After designing the instruction and gathering the assessment, it is important for the librarian to think about and reflect on the library instruction across a semester. Questions for reflection are:

1. What worked well? 
2. What did not go as planned? 
3. Was any information missing from the instruction?

After answering these questions, re-evaluate for the next semester. It is never too early to plan changes for the next semester. If the librarian does not record the changes, then it is easy to forget before the next semester. Simple notes kept with the lesson plan that could be reused for future lessons help the librarian make necessary changes.  In other cases, more detailed notes could be necessary, such as knowing when a major research project is assigned each semester, how a faculty member approaches the research process, or how the final project should be laid out.  

Refection is also a great way to see how the librarian has grown as an instructor and professional.  Looking over notes from previous lessons about what worked well and what didn't work well, or how a faculty member approaches a topic, helps the librarian adapt and grow as a professional. 

No matter how the library instruction or embedded librarian experience went or how positive or supportive the faculty member was, it will still be up to the librarian to approach the faculty next semester and ask “So when shall I come to your class this semester?” Do not wait for the faculty’s invitation. 

Conclusion

Librarians and faculty collaborating is not a new concept.  There are many ways that collaborating with faculty can benefit students. The first step is to build a relationship with the faculty which is the foundation for future collaboration. By collaborating with faculty, the librarian is able to customize library instruction to maximize the learning experience for students.  Getting out of the library and working with faculty in professional development seminars and committees helps librarians connect with the campus community.

The second step is to build relationships with students.  Beginning with the first year experience class in the students' first semester at a university, students have the opportunity to meet with librarians in a variety of formats.  When students feel comfortable approaching a librarian with a question, they can get research assistance and be more successful.          

It is up to the librarian to continue to reach out to the faculty even if the librarian already has established a relationship with the faculty. Collaborating with faculty, customizing and maximizing library instruction, and building relationships with students is a continuous process. The librarian has to keep the process going.                                    
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